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RESOURCE GUIDE 
ADA1O8 (DRAMATIC ARTS Grade 9, Open Level, ESL) 

 
 
Introduction 
 
This resource guide has been developed to support teachers in making appropriate 
adaptations to the dramatic arts curriculum for English language learners. It has been 
designed with expectations from both ADA1O and ESLAO/ESLBO embedded in the 
activities. When ELLs at other levels of English language proficiency are included in the 
class, teachers need to consider other adaptations (as suggested below). 
 
The guide contains two units, the first focusing on introductory activities, and the second 
concentrating on playmaking, both created specifically for the English language learner.  
The two units together cover most of the overall and specific expectations of the Grade 9 
Dramatic Arts, ADA 1O, course.1  Teachers may choose to expand them to fulfill all the 
course requirements, or they may visit the Grade 9 course profiles at 
www.curriculum.org and adapt units provided there. This document is neither a stand-
alone document nor a complete course outline and should be used in conjunction with 
policy documents that apply to the ADA1O8 course. 
 
 
Accommodations and Modifications 
for English Language Learners2 
 
The following are accommodations and modifications that are appropriate for students 
who are primarily second-language learners.  They also support a range of learning styles 
and abilities, as well as other learning needs that students may have in addition to their 
needs as second-language learners. 
 
o Review specialized (drama) vocabulary needed in each unit (word walls, pictorial 

dictionaries, picture cards, rephrasing, writing down, repetition through chants, etc.) 
to ensure full understanding for English-language learners.  

 
o Encourage review of vocabulary as daily homework. 
 
o Allow the use of home languages for clarification and explanation, and the writing of 

private notes in first language if it helps students to remember. 
 
o Provide oral and written prompts during activities. 
 
                                                 
1 Overall Expectations not covered in depth include: DTV.01X (demonstrate an understanding of the 
conventions of role playing); DAV.02X (explain how role playing in dramatic arts can function as a 
catalyst for learning about self, others, and the world). 
2 Adapted from Treasures for Teaching (Grades 4-8) (Toronto District School Board, 2007) and BTT10/20 
Resource Guide for ESL/ELD (Toronto District School Board, 2002) 
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o Incorporate guided and shared reading and writing activities into the lessons 
(e.g., choral reading, or collaborative writing in role). 

 
o Provide clear directions and specific guidelines. Model what is expected and then 

guide students through the task. 
 
o Prepare an outline or other scaffolding to assist students with note-taking or written 

responses. 
 
o Use care in the formation of groups for collaborative work, mixing students with 

differing language acquisition, to ensure that students are well supported and 
challenged. 

 
o Provide materials that incorporate a wide range of reading levels. 
 
o Provide additional time for the completion of tasks. 
 
o Provide extension activities for enrichment. 
 
o Adjust tasks. For example, have students with greater language proficiency read 

aloud to students, scribe for students, or encourage students to draw pictures that 
represent their thoughts and ideas. 

 
o Provide scaffolding. Break tasks down into individual steps, teaching each required 

skill separately. Use direct instruction and side-coaching to support students as they 
approach the task. 

 
o Allow for choice with respect to culminating activities in order to accommodate a 

range of learning styles and abilities. 
 
o Structure groups carefully so that students can support and build on one another’s 

language abilities and learning styles. 
 
o Create heterogeneous student groupings rather than ELL-only groups. 
 
o Provide support in the form of peer tutoring or student volunteers.  Give students in 

the class the opportunity to act as mentors for other students in the class. 
 
o Maintain contact with curriculum support staff (ESL/ELD, Special Education, 

Student Success, Student Services, Library/Resource Centre) to promote inclusion of 
students with special needs. 
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Religious and Cultural Accommodations3 
 
Students from various cultural and religious groups may at times express discomfort 
working with students from different groups or working with the opposite gender. 
Dealing with this discomfort requires a high degree of awareness and sensitivity on the 
teacher’s part. While successful drama requires students to acquire a level of comfort 
when working with peers, this takes time to establish. The teacher needs to respect some 
students’ reluctance to work with others at first and accommodate. For example, if it is 
inappropriate for some girls to work with boys, then same gender groups can be 
established, with teachers adjusting the content of the activity as needed. It is important 
that the Dramatic Arts teacher be aware of religious and cultural accommodations and 
ensure the comfort of all students.  
 
Accommodate student needs where appropriate. Certain tasks may have to be adjusted 
in order to honour a particular religious or cultural practice where, for example, physical 
touch or eye contact may not be acceptable. In such a case, a teacher may: 

o select teaching/learning strategies that do not involve physical contact; 
o adjust the task so that students are reaching toward one another, but not touching; 
o have the students connect, holding scarves rather than hands; 
o permit the student(s) to avoid eye contact. 
 

Teachers are encouraged to refer to their specific school board’s policy documents 
addressing equity and religious and cultural accommodation. 
 
 
Adaptations 
 
For the successful implementation of ADA1O8 for ELLs, it is necessary to adapt some of 
the course expectations of ADA1O4.  Teachers are encouraged to use their professional 
judgement and formulate their own adaptations, using the following as a guideline.  (The 
adaptations for ADA1O8 appear in boldface print.) 
 
 
 
Examples: 
Expectation: At the end of Grade 9 
students will: 

Example of Adaptation: At the end of 
Grade 9 students will: 

Theory: Overall Expectation 
Identify and describe a variety of dramatic 
forms (e.g., tableau, storytelling, 
improvisation) DTV.03X 

With teacher guidance, demonstrate and 
begin to describe a variety of dramatic 
forms, (e.g., tableau, storytelling, 
improvisation) 

Theory: Specific Expectation 
Demonstrate an understanding of the 
process of transforming a source into a 
dramatic text. DT3.04X 

Use a simple source, and teacher 
prompts, to demonstrate an understanding, 
of the process of transforming a source in a 
dramatic text.  

                                                 
3 Adapted from Treasures for Teaching (Grades 4-8), ibid. 
4 ADA1O Expectations are listed at the end of this document. 
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Creation: Overall Expectation 
Demonstrate an understanding of drama as 
a collaborative art form. DCV.03X 

 
Learn that drama is a collaborative art 
form. 

Creation: Specific Expectation 
Demonstrate an understanding of the tasks 
and responsibilities of an effective working 
group. DC1.08X 

 
Demonstrate an understanding of the tasks 
and some of the responsibilities of an 
effective working group. 

Analysis: Overall Expectation 
Use the vocabulary of theatrical criticism to 
evaluate their own dramatic presentations. 
DAV.01X 

 
Begin to use some the vocabulary of 
theatrical criticism to evaluate their own 
dramatic presentations. 

Analysis: Specific Expectation 
Generate criteria to assess individual 
contributions to the collective development 
of a drama. 

With teacher prompts and opportunities 
to practice, begin to generate some of the 
criteria to assess individual contributions to 
the collective development of a drama. 
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INTRODUCTORY UNIT 
 
 
These introductory activities expose students to some of the fundamental skills needed 
for drama and provide them with authentic moments in which to practice their English 
oral language and listening skills. 
 
Throughout the unit the teacher will find preparatory games that can be used to help 
students become acquainted with each other, as well as exercises that teach students to 
work together cooperatively and create a trusting environment in which the work of 
drama can flourish.  In addition, there are activities that introduce students to some of the 
major drama techniques, such as tableau, dramatic movement and vocalization, and script 
exploration. 
 
In the initial classes, it is necessary for teachers to establish a few general housekeeping 
items early on to ensure the students’ safety and comfort in the drama classroom. As 
simple as some of these suggestions may seem, it is essential that they be explicitly 
taught and continually reinforced throughout the course. 
 
 
Classroom Norms 

 
1. Establish your entrance expectations (i.e., remove shoes, sit in circle) 
2. Establish a signal for silence (i.e., clap a beat and wait for students to copy the beat, 

raise your hand, count down from 5, etc….) 
 
Ground Rules – The teacher must reinforce expectations, as a positive environment is 
integral to developing and maintaining confidence in both dramatic arts and speaking a 
new language. The teacher should post the ground rules in a prominent location with 
accompanying pictures as visual cues. He/she is encouraged to use clip art (Appendix I-
1) or to consider taking photographs of students (with their permission) to illustrate these 
rules.  As each rule is explained to the class, it is important to ensure that students 
understand agree to the classroom expectations. 
 
 
1. Respect for others 
2. No put downs, laughing at others or making faces 
3. Try your best. 
4. Work together. 
5. Work safely. 
6. Listen with your ears and eyes. 
7. Share ideas. 
8. Lead and follow. 
9. Never say, “No!” 
10. Encourage and help others. 
11. Stay on task. 
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Rehearsal Structure - ensure students understand the 3 rehearsal requirements: 
 

1. Stay on your feet. 
2. Stay with your group. 
3. Rehearse a minimum of three times from start to finish. (To encourage this, teachers 

may want to remind students of the editing process when writing.) 
 
Word Walls  
 
The use of word walls to reinforce the language of Dramatic Arts (Appendix I-2), as well 
as unit-specific word walls (Appendix I-3), is encouraged throughout the activities. Here 
are a few tips in using word walls in the drama classroom: 
 
1. At first, find examples within the students’ work to illustrate key drama vocabulary. 

For example, “See how Sergio is on his knees in this tableau, but Selena is standing 
on the box. Together they’ve created an interesting tableau by using a variety of 
levels. Sergio is at a low level and Selena is at a high level.” 

 
2. As students become more familiar with the vocabulary of dramatic arts, encourage 

them to use these key words in their reflections on their own work and in their 
responses to the work of their peers. The teacher may need to ask guiding questions to 
help prompt student responses. (See teacher prompts below).  

 
3. A visual aid of grammatically correct responses to students’ work can be created and 

posted.  The teacher encourages students to use it, as necessary, to model their own 
responses. 

 
4. Positive responses only are encouraged. 
 
5. A few new words at a time are sufficient. 
 
Included in this unit is an example of how the teacher can assess how well the students 
are learning the vocabulary of dramatic arts. As it is difficult for students to learn many 
new words at once, it is suggested that only a few words at a time be included for 
assessment. (see Appendix I-4) 
 
 
The Use of Teacher Prompts  
It is very important for the teacher to provide sufficient time before, during and after each 
new activity to ensure that students understand instructions; to reinforce expectations and 
new vocabulary; and to reflect on their learning.  Below are several examples of teacher 
prompts to be used before, during and after activities.  These are only suggestions.  In 
time, the teacher may wish to establish his/her own prompts, tailoring them to specific 
activities. 
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A. Before an activity 
The teacher explains the instructions for the activity. To ensure the students understand 
the activity, the teacher models activities with the help of confident students. It may also 
be necessary for the teacher to model common mistakes as this also aids the students in 
understanding the activity.  When the teacher demonstrates mistakes, it helps to create an 
atmosphere where students feel comfortable taking risks.  The following teacher prompts 
may be used to check students’ understanding. 
 
1. “What do you think you should remember for this activity?”  

At first, the teacher models responding to the question and write this response on 
chart paper to prompt the students. “I am going to need to concentrate.” “I am going 
to have to listen carefully.”  
 

2. “Would someone repeat the instructions for everyone?” The teacher models using the 
modal “have to”, and transition words like “first, next, finally”. For example: “First, 
we have to stand in a circle. Next, we have to hold hands”, etc. 

 
B. During an activity 
The teacher should pause briefly during an activity to draw attention to students who are 
successfully modeling appropriate behaviours and meeting with success in the activity. 
The teacher asks these students to demonstrate their good work and directs the other 
students to observe/take note of what is working. The teacher can use prompts like the 
ones that follow to help students reflect on their learning. 
 
1. “Who did something exciting?”  

The teacher models the use of the simple past tense. “Maria shared her ideas with her 
group.”  Students are encouraged to talk about themselves or their peers emphasizing 
successes. 
 

2. “What would you like to improve?” 
The teacher models the use of “would like” + an infinitive, “I would like to speak 
louder.” 

 
C. After an activity 
It is helpful to have the students retell what they saw and what worked well rather than 
what they did. The teacher will need to prompt the students with follow-up questions 
when needed to help them expand on what they observed. Here are a few specific 
examples of prompts: 
 
1. “What role did Sergio take?” Model using simple past and possessive. “Sergio was 

Selena’s dad.” 
 
2. “What was the main conflict?” Model using “but”. “The father wanted Selena to obey 

him, but Selena wanted to go to the party.” 
 
3. “Did anyone win the conflict?” Model using short answers. “Yes, Selena did.” 
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4. “How did she get what she wanted?” Model using verbs that imply strong actions, 
simple past tense, and transition words. “First, Selena begged him. Then she promised 
to do all her homework the next day. Next, she ‘sweet-talked’ him. Finally, she got to 
go to the party.” 

 
D. At the end of class 
The teacher should schedule 10-15 minutes at the end of each class to analyze and reflect 
on the day’s work. Try the following teacher prompts to consolidate learning:  
 
1. “What are you going to do better next time?” Model use of the future tense with 

“going to”. “Tomorrow, I am going to listen better.”  
 
2. “Whose work did you like the best today? Why?”  Model using the simple past and 

the superlative. “I liked Mohamed’s acting the best because he was really funny.” 
 
 
Additional Considerations 
1. Audience awareness – It takes time for students to develop an awareness of where 

their audience is. To facilitate this, students are instructed to set up one chair to 
indicate where the audience will sit.  The teacher can then put a soft toy or a doll on 
the chair and invite the group to name it. When the teacher circulates amongst the 
groups, he/she stops periodically, points to the chair and asks, “Can Lucy see your 
face?”  The soft toy or doll thus serves as a physical reminder for the students to face 
their audience. 

 
2. The teacher should take every opportunity to celebrate successes and to encourage 

positive feedback from students. 
 
3. If students exhibit negative behaviour or responses, refer to the established, agreed-

upon ground rules. 
 
4.  It is essential to establish audience etiquette so that each student or group’s work is 

honoured: 
o Eyes forward 
o Quiet 
o Focused attention 
o Sitting up 
o Have students agree on the signal for counting in the performance 
o Clap at the end of every performance 
 

5. While the teacher may be tempted to use that big empty stage in the auditorium – 
he/she should do so with extreme caution! That big stage is intimidating, and might 
prove to be counterproductive to students developing the confidence to speak in 
English. 

6. The teacher needs to remember to pause after asking for a response as it can take time 
for students to formulate an answer in a new language. Some students may need the 
teacher to probe their one or two word responses with follow-up questions to elicit 
greater depth. 
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7. Some ELLs in the early stages of language acquisition may benefit from a first 

language buddy, particularly if they are still in the ‘silent period’. The teacher can 
encourage the first language buddy to translate instructions to exercises, whisper 
helpful hints in the partner’s ear, and act as a translator during discussions. In time, 
the support is slowly withdrawn, as confidence builds. 

 
8. Other languages can also be used as an effective tool, particularly in improvisation. If 

students have a limited English vocabulary, the teacher can allow them to use a 
combination of English and their other languages. The teacher instructs students to 
use clear gestures, facial and vocal expression when using other languages. This 
allows them to maintain their role and sustain the improvisation.  

 
9. The teacher needs to exercise caution around performances for ‘outsiders’. In fact, 

such exposure should only be considered for sensitive audiences (such other ELLs, 
ESL teachers, incoming ELLs from grade 8 feeder schools), and only after reaching 
consensus with the students. 
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NAME GAMES AND ACTIVITIES 
75 – 150 min. 
 
Main Activities: 
 
Bean Bag/Ball Toss 
 
Materials:  3-4 bean bags or balls; large cue cards for all students and teacher, 

fat markers; tape 
 
Word Wall:   eye contact, listening, pronunciation, projection 
 
Language Focus: Introductions and “this, that” 
 
1. The teacher instructs students to print their first names clearly on cue cards and tape 

them to their chests, stand in a circle and introduce themselves clearly.  
2. The teacher instructs students to chant each student’s name three times, going once 

around the circle.  
3. Begin the exercise by tossing a bean bag to a student across the circle from him/her.  

The teacher must demonstrate the importance of pronouncing his/her name correctly 
and loudly, and then gently tossing the bean bag to the student.  

4. The catcher now finds someone across the circle from him/her, says his/her name and 
gently tosses the bean bag to him/her.  This continues until everyone has had a turn, 
avoiding the duplication of names.  

5. Once the bean bag has been tossed completely around the circle, the teacher pauses 
for a moment and asks the students to correct any mispronunciations of their names.  

6. The teacher begins the exercise again encouraging loud voices, accurate 
pronunciations and eye contact before the toss. The students continue the game, 
tossing the bean bag around the circle repeating the original order. The teacher can 
then speed up the game.  

7. Once students are able to do this with a fair amount of success, the teacher then 
introduces another bean bag and so on until three or four bean bags are moving 
around the circle simultaneously.  The students must concentrate to successfully 
continue the activity. 

8. The teacher then uses a grouping strategy to instruct the students to assemble into 
random groups of five.  For example, “Anyone with blue socks come to this group.” 
or “Any 15-year-olds come to this group.”  Random grouping strategies encourage 
students to get to know each other. This can also be done with same gender groups. 

9. The teacher then instructs one student in each group to volunteer to introduce the 
members of his/her group to the class.  For example, “This is Maryam. This is 
Mohammed.” and so on. 

10. The teacher then asks for another volunteer from each group and challenges him/her 
to introduce the members of another group.  For example, “That is Leena. That is 
Sarah.” 

 
Notes:  For emerging English language learners, a buddy system can help them actively 
participate in this activity.  Remember to keep the name cue cards in a safe place for use 
later in other games.   
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Teacher Prompts:  Who is this?  Who is that?  This is Maryam.  That is Sarah.  Why 

was it important to listen to the introductions?   
 
 
 
Alphabetical Order 
 
Materials:   name cards; stop watch; chart paper with the alphabet 
 
Word Wall:   cooperation, leaders and followers 
 
Language Focus: alphabetical order, simple past tense 
 
1. The teacher instructs students to use name cards created in the bean bag toss game. 

Students either keep their name cards secured to their chests or hold them so everyone 
else can see. 

2. The teacher models the role of the leader by selecting five students whose names 
begin with different letters and arranges them in a line in alphabetical order. 

3. The teacher then chooses another group of students (the number will vary depending 
on their names) whose names begin with the same letter. He/she then demonstrates 
how and why Maryam comes before Mohammed and so on. 

4. Now the teacher arranges the students into groups of five and challenges them to 
arrange themselves in alphabetical order according to first names, challenging them to 
accomplish the task as quickly as possible. He/she then instructs students to sit in 
their line once they are done and he/she reviews the order. If they have made a 
mistake, he/she tells them how many students are out of order, allowing them to 
determine who it is and correct the order. 

5. The teacher then creates new groups of eight and repeats the activity. Finally, the 
teacher asks the entire class to arrange themselves into alphabetical order, timing 
them with a stop watch. He/she can challenge them to try to complete the activity in 
less than two minutes. He/she instructs them to sit on the ground in their line once 
they are done. If they are not in order, he/she tells them the number of errors, but does 
not reveal where the errors are. He/she then challenges them to continue the game 
until they get the order right, continuing to time them until they are successful.  

6. The teacher then repeats this activity, challenging the group to beat their last time. 
 
 
Teacher Prompts:  Why is Ali before Beckam?  Why is Maryam before Mohammed? 

Who showed leadership skills?  How did the leaders get other 
students to follow them?  Who was cooperative?  Why do we need 
leaders and followers in the drama classroom? 
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That’s Not My Name! 
 
Materials:   name cards and a stop watch 
 
Word Wall:   memorization, speed and cooperation 
 
Language Focus: “this, that” and negative and affirmative with the simple present 
 
1. The teacher instructs students to stand in a circle, hands out name cards to the wrong 

people and instructs students to hold up the name card they are given.  
2. He/she then instructs two student volunteers to rearrange the name cards so that 

everyone has the correct card as quickly as possible. The teacher times them and 
instructs the volunteers to work cooperatively to accomplish this activity in as little 
time as possible. The teacher needs to instruct students holding the cards not to help 
them. When the volunteers declare that they are done, the teacher stops the watch, 
surveys the names and makes a mental note of the number of mistakes. He/she then 
declares that the volunteers have completed the challenge and announces their time, 
or informs the volunteers of the number of names that need correcting and restarts the 
stop watch until they have successfully completed the activity. 

3. The teacher then reassembles the group into a circle and asks students to talk about 
how the volunteers helped one another to complete the task. 

4. The teacher repeats the activity until he/she feels students know each other’s names. 
5. He/she then asks two volunteers to rearrange the name cards again. 
6. He/she then challenges one volunteer to fix five of the mistakes using the appropriate 

language. For example, the volunteer takes a name card and says, “This is not 
Palwasha. This is Pashtana,” when he/she is speaking about someone close to 
him/her, or “That is not Musa. That is Eric,” when he/she is speaking about students 
far away from him/her.  

7. The teacher asks for a new volunteer to correct five more mistakes using the 
appropriate language.  The exercise continues until the name cards are once again 
successfully rearranged. 

 
Teacher Prompts:  Who knows everyone’s name?  How did the partners cooperate?  

How did the partners divide the work? 
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Concentration5 
 
Materials:   chairs or desks 
 
Word Wall:   concentration, listening, rhythm and respect 
 
Language Focus: Adverbs of frequency (e.g., sometimes, often, usually, always) 
 
1. The teacher instructs students to sit in a circle either in chairs or at their desks.  

He/she establishes a four-beat rhythm as follows: 1) slap thighs (or desks); 2) clap 
hands; 3) snap fingers; 4) snap fingers. Students join in when they are ready.  

2. Once the rhythm is established, the teacher begins by calling his/her name on the 1st 
snap (beat 3), and the name of the student to his/her left on the 2nd snap (beat 4).  

3. The student whose name is called now slaps, claps, and calls his/her own name on the 
1st snap and the name of the student to his/her left on the 2nd snap. This activity 
continues until it has gone full circle back to the teacher. 

4. The teacher then reverses the order, calling the name of the student on his/her right 
until it has again gone full circle back to the teacher.  

5. As students become more adept at the game, the teacher increases the challenge by 
instructing students to call out names in a random order, so everyone must listen 
carefully and concentrate. The teacher instructs the students to continue the activity, 
encouraging them to call the names of all the students so no one feels left out. The 
teacher can also speed up the activity to increase the level of difficulty. 

 
Teacher Prompts: What makes it hard to concentrate?  When do you lose your 

concentration? 
 
Sample Responses: Sometimes I can’t hear my name when someone else is talking. 
 I can usually concentrate, but today I was thinking about 

something else. 

                                                 
5 Adapted from an activity in Charlyn Wessels,  Resource Book for Teachers of Drama (Oxford University 
Press, 1987). 
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ESTABLISHING TRUST AND BODY AWARENESS 
Note: This section may be omitted and replace with additional “Team Building” activities 

if “body awareness” is an issue in the classroom. 
 
Time 75 – 225 min. 
 
Materials: set pieces and props (i.e., boxes, chairs, skipping ropes, hula-

hoops, balls, bean bags, whatever is available); a scarf (blind-fold), 
pictures (from the extension of this activity); tacks 

   
Word Wall:  leader, follower, trust, project voice, enunciate clearly, observe 
 
Language Focus: imperative verbs, prepositions of place, directions and body parts 

(Appendix I-3) 
 
Warm-up: 
 
1. The teacher posts a chart with simple drawings to illustrate the prepositions of place 

and a chart with an illustration of body parts, leaving room for first language 
translations.  He/she then reviews the prepositions of place and body parts by 
demonstrating using his/her body with various objects (Appendix I-3).  He/she then 
invites students to add first language translations to the charts where they need them.  

2. He/she then reviews the use of imperative verbs by playing “Mother , May I?”  The 
teacher plays mother the first time, giving verbal instructions such as: “Take two 
giant steps forward.  Take three baby steps to the right.  Take four giant steps 
backward.”  He/she then asks for a student to volunteer and encourages him/her to 
vary the number of steps, size of steps and directions. 

3. The teacher then reviews the use of key verbs and directions by playing “Simon 
Says”.  The teacher plays Simon the first time, giving verbal instructions like: “Simon 
says walk sideways.  Simon says crawl forwards. Simon says stand on your right foot.  
Simon says touch your left foot with your right hand.”  He/she then asks for a student 
to volunteer and encourages him/her to vary the verbs, directions and body parts. 

 
Main Activities: 
 
The Obstacle Course 
 
1. The teacher asks for eight volunteers and puts students into two groups of four. 

He/she then labels them A, B, C, D.  These two groups will model the exercise. 
He/she instructs the remaining students to stand on the side-lines and observe. 

2. He/she then gives each of the two groups half of the room in which to work. He/she 
establishes one wall as the place to begin and the opposite wall as the place to end.  

3. He/she explains how each A will be the follower and must move through his/her 
obstacle course from the beginning to the end, completing the three required tasks.  

4. He/she instructs A’s to face the wall. 
5. He/she instructs students B, C, D to construct an obstacle course using found objects 

(whatever is available).  He/she instructs them to construct three different obstacles. 
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6. He/she reminds students on the sidelines to observe and be ready to explain what they 
saw and what worked. 

7. He/she instructs both groups to blindfold A’s. 
8. He/she then instructs student B to be the leader and to guide student A through the 

obstacle course using only his/her voice. The teacher should stress the importance of 
the command, “Stop”, to ensure safety and remind students that there can be only one 
leader as multiple voices can confuse student A.  If necessary, the teacher 
demonstrates this by blindfolding student A, asking students B, C, D to surround A, 
and instructing them to give directions simultaneously.  After a minute, the teacher 
asks A how well he/she was able to understand the commands. 
Here is an example of an obstacle course set up by students: 

o Two large boxes placed close together requiring A to walk between the boxes.  
o A chair for A to sit on.  
o C and D hold a rope above the floor under which A must crawl.  

9. Repeat the activity ensuring the remaining students get a chance to build an obstacle 
course, move through one, or lead another through one.  The teacher should try to 
give students an opportunity to assume different roles and encourage each new group 
to create more challenging and creative activities in their obstacle courses. 

 
Extension:  The teacher takes photographs of students performing various tasks (with 
their permission), develops them, brings them in the next day, and tacks them to the 
walls.  Students are provided with large cue cards and markers.  The teacher models 
writing a one-sentence caption (using the third person and a past progressive verb) on 
the cue card and tacks it to the wall beneath the picture. For example, “Maryam was 
walking around the box.” “Musa was stepping through the hula-hoop.”  The teacher 
invites students to choose pictures of students (other than themselves) and create 
sentences using the third person and past progressive verbs. He/she now leads the 
students in a discussion in which students are invited to select the pictures of activities 
they found particularly imaginative and to explain their choices. 
 
Teacher Prompts: What did student A have to do?  What did student B do  

well to make sure student A understood him/her?  Which 
activities in the obstacle course did you find to be imaginative?  
Why?  Was it hard to trust someone else?  How did you feel?  
What did your partner do to help you?”   
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The Body Maze 
 
Materials:  open space (push desks to the side) 
 
Word Wall:   leader, follower, trust, imaginative/creative, maze 
 
Language Focus: imperative verbs, prepositions of place, directions and body parts 

(Appendix I-3) 
 
1. The teacher creates a group of four students, purposely choosing students who are 

comfortable touching their peers.  He/she then chooses two additional students, one of 
them to be the leader (could be a student who is not comfortable with touch), and one 
to be the follower. (The follower may inadvertently touch someone in the maze, so 
ensure it is a student comfortable with touch.) 

2. The teacher then instructs the follower to turn his/her back so he/she cannot see what 
the others are creating. 

3. He/she then instructs the four students to get into pairs and then instructs each pair to 
use their bodies to create a maze through which the follower walks.  For example: 
The first pair faces one another, links hands and forms a bridge under which the 
follower must walk.  The second pair gets down side by side on their hands and knees 
and becomes hurdles over which the follower must step.  

4. The teacher then instructs the follower to put on his/her blindfold.  The leader then 
leads the follower through the maze using only his/her voice.  The leader may not 
touch the follower.  

5. The teacher can gradually increase the number of students in each group creating the 
maze, from pairs to groups of four and then six.  This will allow for more physical 
and social interaction, thus increasing students’ level of comfort with touching one 
another and using their bodies in a creative way.  The teacher can allow students who 
are uncomfortable with touch to choose their own group members or to take on the 
role of leader. 

6. The teacher now challenges the entire group to create one large maze and chooses a 
new pair to be the leader and the follower.  He/she can repeat the activity to give 
students a chance to assume different roles and to challenge them to come up with 
new and imaginative ways to use their bodies. 

 
Teacher Prompts:  Who used their bodies in imaginative/creative ways?  What levels 

did you see?  What were some of the most difficult obstacles? 
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TEAM BUILDING ACTIVITIES 
150 min. 
 
Main Activities: 
 
The Scavenger Hunt 
 
Materials: cue cards; markers; sticky tack; pictures of school locations posted 

on the walls; captions under each picture naming the location 
    
Word Wall:  school locations (Appendix I-3)  
 
Language Focus: imperative verbs, prepositions of place, directions and body parts 

(Appendix I-3) 
 
1. The teacher creates a school-wide scavenger hunt for the class which will lead them 

to four or five locations within the school.  
2. The teacher creates a set of cue cards each with specific directions instructing 

students from one location in the school to another and places these cue cards in the 
appropriate location, ensuring they are out of sight or placed high enough to deter 
other students from taking them (See Appendix I-5 for example of cue card.)  He/she 
uses sticky tack to secure the cue cards to the wall.  

3. He/she divides the class into mixed language proficiency groups of four.  He/she tries 
to ensure students work with people they don’t know well.  Where necessary, the 
teacher may have a first language buddy accompany a student who needs more 
assistance. 

4. The scavenger hunt begins in the drama room.  The teacher gives each group their 
first cue card with a series of directions to the first location. 

5. The teacher staggers group start times so students don’t end up in one big group.  
He/she may record their start and finish times to motivate them to do their best. 

6. After they have successfully found the last location, the final cue card leads them 
back to the drama classroom. 

 
Teacher Prompts: What was difficult?  How did you help your group? 
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Blindfolded Scavenger Hunt 
 
Materials: cue cards: markers; sticky tack; blindfolds; lined paper; clip 

boards; pencils 
 
Word Wall:   directions 
 
Language Focus: “Where” questions with past tense verbs, yes/no questions using 

the past tense, ordinal numbers and imperative verbs  
 
1. The teacher divides the class into an equal number of groups.  
2. He/she gives each of these groups three cue cards, some sticky tack and a marker. 
3. The groups decide on a name for their group and write their name on all of their cue 

cards. 
4. They then create their own scavenger hunt throughout the school. 
5. First, they decide on three different locations. 
6. Next, they walk to each of their chosen locations figuring out how many steps they 

take, which directions they turn, etc..., recording the directions for their scavenger 
hunt using Appendix I-3 to help them.  The teacher gives each group a clip board, 
lined paper and a pencil.  He/she instructs one student to write the directions and the 
others to assist the writer or practise walking to each location, calling out direction 
notes along the way.  

7. The teacher instructs students to practise their directions once through from the 
beginning to see if they need to make any final corrections.  

8. Once they are satisfied that their directions are accurate, the teacher instructs students 
to affix their cue cards with sticky tack in each of the three locations and return to the 
drama room. He/she reminds them to put the cue cards out of reach of other students. 

9. While the students are on their scavenger hunts, the teacher posts the teacher prompts 
and sample student responses (see below) for the discussion at the end of the activity. 

10. When all groups return, the teacher asks for one volunteer from each group to change 
places with a volunteer from another group. 

11. The teacher asks the volunteer to put on the blindfold and instructs the group 
members to take turns guiding him/her through the school on their scavenger hunt.  
The teacher reminds students they must take turns leading so that everyone in the 
group gets a turn and to return to the drama classroom once the volunteer has found 
all of the cue cards. 

12. Use teacher prompts to lead a discussion.  The teacher asks the blindfolded volunteers 
to guess where they went. 

 
Teacher Prompts:  Where did you go first?  Where did you go second?   
 
Student Responses: First, I went to the library.  No, you didn’t.  Yes, you did.  Did I go 

to the gym first? 
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TABLEAUX 
300 – 375 min. 
 
Warm ups: 
 
Photographs 
 
Materials: 7-8 ‘powerful’ photographs containing one person culled from 

different sources (newspapers, photography books, Internet).  
Choose photographs from a variety of cultures with strong facial 
expression and/or body language.   

 
Word Wall:   levels (low, medium, high), body language and facial expression,  
                                    stillness 
 
Language Focus: simple past and present progressive verbs 
 
1. Pre-teach and post the elements of tableaux, levels, facial expression, body  

Language, focus, stillness. 
2. Give many opportunities for students to demonstrate their learning. 
3. When activities are to be assessed the criteria must be shared with the students to give 

them opportunities to learn and improve (Appendix I-6). 
4. The teacher places the photographs in various locations around the room and invites 

the students to move around examining them.  
5. Once students have looked at all the photographs, the teacher asks them to choose one 

photograph and assemble in a group around the photo.  He/she gives each group five 
minutes to discuss what makes their photo powerful.  The teacher keeps drawing their 
attention to the drama words “facial expression, body language and levels.” 

6. The teacher asks each group to explain what could be happening in their photograph 
to the rest of the class.  The teacher encourages anyone in the group to start, and asks 
for any other volunteers to add details or make other suggestions.  

 
Teacher Prompts:   How do you think he feels? What do you think happened/is  
   happening? Why does he feel that way? What does his facial  
   expression tell you?  What does his body language tell you? 
 
 
Neutral to a Pose 
 
Materials: 6 dramatic scenarios posted on chart paper; visual chart with body 

parts (your own stick-figure creation or store-bought) 
 
Word Wall:   neutral walk, freeze, concentrate 
 
Unit specific words:  body parts (diagram posted) 
 
Language Focus: “would”, reinforcement of body parts vocabulary 
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1. Pre-teach how to walk and freeze.  The teacher tells students to find a place in the 
room to stand, and then asks them to walk to a count of eight, then freeze to a count 
of eight.  This is repeated to a count of six, then four (Walk, 2, 3, 4, Freeze, 2, 3, 4), 
and then to a count of three, two, and finally to a count of random numbers. 

2. The teacher explains each of the scenarios (see Scenarios chart below) ensuring that 
students understand them by explaining and using student translators.  He/she invites 
the students to talk about how they would feel or what they would do in each of the 
scenarios.  For example, a student might say “I would be very happy if I won a 
million dollars. I would give my family a new house if I won a million dollars.”  The 
teacher invites students to put first language translations on the Scenario Chart to help 
them remember the meanings. 

3. The teacher now demonstrates neutral walk.  He/she walks around the room taking 
medium strides at a medium pace.  He/she removes all trace of emotion from his/her 
face.  He/she relaxes various body parts ensuring he/she is not holding tension 
anywhere.  He/she tries to hold his/her body straight, but not wooden.  He/she talks to 
the students as he/she walks, drawing attention to the above-mentioned details.  

4. The teacher then instructs students to begin walking in neutral with him/her.  He/She 
now circulates around the room, instructing students until the students are walking in 
neutral. 

5. He/she now divides the class into two groups.  Group one becomes the audience and 
group two demonstrates their neutral walk.  Again the teacher circulates amongst the 
students helping them to adjust their walk.  

6. Now the teacher reverses the roles of the groups and they repeat the activity. 
7. The teacher instructs all students to begin moving around the room in neutral.  Now 

he/she instructs them to freeze when he/she calls the word “freeze”.  He/she instructs 
the students to hold the freeze for ten seconds.  The teacher circulates around the 
room calling out questions, for example, “Are your faces frozen?  Are your fingers 
frozen?”, etc.  After counting to ten, the teacher then calls out “Neutral walk!” and the 
students resume neutral walk. The teacher repeats this two or three times or until the 
students perform both instructions well.  

 
 
 
Main Activities: 
 
Six Scenarios + Neutral Walk 
 
Materials: Six dramatic scenarios posted on chart paper; visual chart with 

body parts (your own stick-figure creation or store bought) 
 
Word Wall:   neutral walk, freeze, concentrate, levels (high, medium, low) 
 
1. The teacher instructs students to walk in neutral and freeze, just as they were in the 

warm-up.  
2. As they are walking in neutral, the teacher calls out one of the scenarios and instructs 

them to freeze in an appropriate pose using strong body language and facial 
expression.  For example: “Number One. You’ve just won one million dollars!” Now 



 25

the teacher counts them in, “3, 2, 1, freeze.” He/She instructs them hold this pose for 
10 seconds and then calls “Neutral walk” to get them moving again. 

3. The teacher repeats this exercise calling out all six scenarios at least once. He/She 
encourages the students to try different poses and different facial expression each 
time a scenario is repeated. 

4. Next the teacher calls out a scenario and a level. For example: “Number one. You 
have just won one million dollars! Low. 3, 2, 1, Freeze.” Now the students are 
instructed to create an appropriate pose on their knees or flat on their backs. The 
teacher counts for 10 seconds, again circulating amongst the students checking how 
well they are frozen. 

 
The teacher should instruct the students to maintain their neutral walk until they hear 
“Freeze!”  The students will want to start acting as the teacher counts them in.  It can be 
difficult for students to move directly into the tableau, as they are naturally inclined to 
begin acting the moment the teacher calls the scenario, but the count of three is intended 
to give them only three seconds to think while moving into the pose. 
 
 
 
 Scenarios 
1 You’ve just won one million dollars! 
2 You’ve witnessed an airplane crash! 
3 You are alone at home. You hear an intruder! 
4 You’ve crashed your mother’s new car. You get out of the car. You are OK, but 

the car is wrecked. 
5 You’ve swallowed poison. 
6 You’ve just run a marathon. 

 
 
 
Sports Tableaux 
 
Materials: 7-8 ‘powerful’ photographs that contain two or more athletes 

culled from the sports pages of newspapers, magazines, 
photography books, Internet.  (The teacher chooses photographs 
with strong facial expression, strong body language and a variety 
of levels.); markers; chart paper   

  
Word Wall:  levels (low, medium, high), body language, facial expression and 

blocking 
 
Language Focus: simple past of the irregular verbs “win, lose, have, be” and simple 

past of regular verb “change” 
 
1. The teacher places the photographs in various locations around the room and invites 

the students to move around and examine all of them.  
2. The teacher asks students to choose a photograph and assemble in a group around the 

photo, advising them to have the same number of group members as are in the 
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photograph.  He/she gives each group five minutes to discuss what makes their photo 
powerful.  The teacher draws their attention to the key vocabulary words, facial 
expression, body language and levels. 

3. The teacher asks each group to explain what could be happening in their photograph 
to the rest of the class.  The teacher encourages anyone in the group to start and asks 
for any other volunteers to add details or make other suggestions.  

4. He/she then asks the students to recreate the image from the photograph.  
5. The teacher collects the photos, assembles the students into a circle and leads a group 

discussion about why these photos are so powerful (See teacher prompts: class 
discussion). 

 
Teacher Prompts:   What is happening in this photo?  Did this team win or lose?  
   Describe this person’s feelings.  Why is he jumping in the air? 
 
Student Response:  He is crying because he lost the tennis game. This team won, but  
   that team lost. He is really sad because he dropped the ball. He is  
   jumping in the air to dunk the basketball. 
 
 
Play-off Tableaux 
 
1. The teacher divides students into two groups, group A and group B.  
2. He/She then chooses a popular sport. 
3. The teacher then informs the students that groups A and B are two opposing teams in 

the final play-off match.  He/She then instructs students on team A to create a tableau 
that illustrates the moment of victory and instructs students on team B to create a 
tableau that illustrates the moment of defeat.  He/She instructs group A to work on 
one side of the room and group B to work on the other side of the room. 

4. The teacher instructs them all to begin in neutral, standing in a line with their back to 
the audience. 

5. He/She then gives them 5-10 minutes to create their tableaux, sets up a soft toy or 
doll on a chair to represent the audience, and reminds them to be aware of their 
blocking. 

6. The teacher circulates, reminding both groups to vary their levels, be aware of their 
audience, and use strong body language and facial expressions. 

7. The teacher chooses one student in each group to be the counter.  He/She can count 
them in.  He/She calls “Neutral. 3, 2, 1, freeze!” and the others move from neutral 
into their tableau positions on his/her count.  The counter then counts aloud to ten and 
then calls “Unfreeze!” 

8. The teacher reminds the students to rehearse three times from start to finish. 
9. The teacher then invites each group to present.  Once they have presented and 

received their applause, the teacher asks them to repeat their tableau.  Once in their 
positions, he/she quickly circulates making final adjustments (strengthen an arm here, 
turn a face there). 

10. The teacher repeats the process, this time instructing students that the B’s have lost 
and the A’s have won. 
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Teacher Prompts:  What did you see? Who won? Who lost? How did you know? 
   What changes did I make? Who had strong facial expression? Who 
   had strong body language? Where did you see interesting levels? 
 



 28

VOCAL ACTIVITIES 
150 min. 
 
Materials:   sufficient sticky notes for all students; markers; for a variety of  
                                    useful vocal and physical warm-ups go to: 
                                    http://artswork.asu.edu/arts/students/tb/05_01_warmups.htm  
 
Word Wall:   chant, rhythm, repetition, ending 
 
Unit specific words:  syllable, clap, stomp, snap 
 
Language Focus:  syllables 
 
 
Name Chant 
 
Warm-up: 
 

1. The teacher instructs students to begin in a circle.  He/She explains what a 
syllable is and then demonstrates by  putting his/her name on the board, dividing 
it into syllables and clapping out the syllables as he/she says his/her name.  

2. The teacher then instructs students to turn to a peer and work out how many 
syllables in their own names.  He/She then instructs students to practise clapping 
the syllables as they say their names.  He/She then hands out cue cards with 
markers, has them write their names dividing them into syllables (for example: 
Jo/van/ny), and tape them to their chests.  

3. The teacher moves around the circle and listens to students clap out the syllables 
as they say their names.  

4. He/she then invites each student to chant his/her name and clap the beats 
simultaneously beginning with the student to the teacher’s right.  The teacher then 
tries to get the chant moving around the circle without any beats between names, 
and then reverses the order beginning with the student to his/her left, allowing the 
chant to swell in volume. 

 
 
Main Activity: 
 
1. The teacher creates groups of 3-5, according to the number of syllables in their names 

to create a simple rhythm. (See example)  
 
Example: 
 
 
 
 
 
 

Beats Names 
4 Vic / tor / i / a 
4 Laur / en / ci / a 
3 Yai / mer / y 

Beats Names 
2 Ji / Su 
2 Mu / sa 
3 Jo / van / ny 
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2. The teacher then instructs each student in the group to say his/her own name loudly 
and clearly and use a series of claps, snaps, stomps to tap out the syllables while 
chanting his/her name.  He/she then instructs them to create three rounds establishing 
the rhythm and to rehearse incorporating their clap/snap/stomp.  He/She reminds 
them to rehearse at least three times and then invites them to present. 

3. Now the teacher asks them to choose one or two extra lines to incorporate into their 
chants. (See Teacher Prompts).  The teacher encourages them to use repetition and 
rhythm to create another group chant.  He/She asks them to come up with an exciting 
ending. He/She reminds them to rehearse at least three times and then invites them to 
present. 

 
Teacher Prompts:   What’s your name? What’s his name? What’s her name? His name 
   is…. Her name is…. Our names are….My name is.. 
 
 
Two-Line Dialogues 
 
Warm-up: 
 
1. Introduce a new tongue twister each day until you have a dozen or so you can use at 

any time for a quick vocal warm-up. Choose a variety of sounds, emphasizing sounds 
with which your various first language groups struggle. Type in “tongue twisters” in 
any search engine and you will have a plethora to choose from. One great website is: 
http://www.esl4kids.net/tongue.html. The teacher can compile a class repertoire of 
favourites to use in daily vocal warm-ups.  

2. The teacher does a quick review of vowels and consonants, instructs them to over-
enunciate the consonants to make their dialogue crisp and clear. The teacher may 
wish to demonstrate over-enunciating. The teacher can also demonstrate what the 
tongue twisters sound like when the consonants are removed. This ends up sounding 
unintelligible and the students learn the importance of the careful enunciation of 
consonants.  

 
Some examples of common tongue twisters: 
1. The tip of the tongue, the teeth, the lips 
2. Rubber baby, buggy bumper 
3. She sells seashells, down by the seashore 
 
Give students an opportunity to try out various ways of colouring the tongue twisters by 
assigning an emotion and varying the vocal expression. Use a variety of voice elements 
(e.g., speed, volume, pitch, pronunciation, articulation) to endow a single dialogue with 
different meanings. 
Sustain the given circumstances of a scene while changing the emotional component. 
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Main Activity: 
 
Materials: sets of cue cards with very simple two line dialogues (two cue 

cards for each new dialogue) 
 
Word Wall:  vocal expression, sub-text 
 
Language Focus: listening for subtext, making predictions 
 
Note: The teacher may need to explain the concept of subtext to some student and/or 
employ the use of a first language buddy to ensure that all students understand the 
activity. 
 
1. The teacher pairs students and sets up two chairs back to back around the room.  
2. He/she gives them a set of matching cue cards complete with the two line dialogue 

and subtext, one for each student in the pair (See Sample Dialogues below). 
3. He/she instructs them to practise their dialogue three times. 
4. Now put all of the chairs away, save two and have students assemble into an 

audience. 
5. Invite a pair to perform their dialogues.  The teacher instructs the pair to sit back to 

back just as they did before.  He/She ensures the performers’ profiles are to the 
audience, so the audience does not have a clear view of their faces. As the students 
are seated and not facing the audience, they must use their voices to express the 
subtext. The teacher then invites the audience to guess what the subtext is. 

6. At first, the teacher may need to instruct the pair to perform each dialogue a few 
times, but as the performers improve, the audience will become more adept at 
guessing the subtext. 

 
 
Sample Dialogues and Subtext:  
Role Dialogue Subtext 
Dad/Mom I told you to do it! I told you to help and you didn’t do it. I am 

very angry at you. 
Daughter/Son No, you didn’t! I am angry too! You never listen to me! 

 
Role Dialogue Subtext 
Sister/Brother I told you to do it! I told you to remember the plane tickets! Oh 

no! We don’t have time to go home and get 
them! 

Sister/Brother No, you didn’t! No way! You did not! This is your fault! 
 
Role Dialogue Subtext 
Friend I told you to do it? Please say I didn’t make a mistake? Oh, I’m so 

worried. Maybe I did forget. 
Friend No, you didn’t. Laugh at your forgetful friend. She/he always 

forgets things. 
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Role Dialogue Subtext 
Thief #1 Are you coming? I think I heard the police. We have to leave 

quickly. 
Thief #2 Yes, I am. Shhh! Be quiet or we’ll get caught. 

 
Role Dialogue Subtext 
Bully Are you coming? I hope you aren’t coming with us. I hate you 
Student Yes, I am. You are not going to bully me anymore. 

      
Role Dialogue Subtext 
Best Friend 
#1 

Are you coming? You don’t believe your friend is coming too. 
You are very happy. 

Best Friend 
#2 

Yes, I am. Surprise! I am coming too! 

 
 
 
 
SCENE WORK 
150 min. 
 
Main Activity:  
 
Translations 
 
Materials: various 4-6 line scripts (they must indicate strong actions) copied 

onto 2 different cue cards (See the sample dialogue that follows.)  
(Highlight each student’s dialogue in one colour (yellow) and 
his/her stage directions in another (pink)); pencils and erasers for 
all students; chart paper; fat marker 

 
Word Wall: dialogue, facial expression, vocal expression, body 
language, subtext, nuance, undertone, implied meaning 

 
Language Focus: listening for intonation and expression  
 
1. The teacher explains that the yellow words are the words the students will say and the 

pink words are the actions they will do. 
2. The teacher asks two capable students who speak and read the same first language to 

help him/her to model the activity. He/she shows them the dialogue in English and 
has them translate it. They then perform the dialogue using no facial expression, body 
language, gestures or movement. They simply stand opposite one another and 
perform the dialogue in their first language in neutral. The other students observe and 
try to predict what the dialogue is about. The teacher asks anyone who shares the 
same first language to keep the secret. 

3. The teacher asks the same two students to perform the dialogue again in their first 
language, but this time he/she asks them to use strong body language, facial and vocal 
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expression. The teacher asks the audience to translate what was being said by reading 
the body language, facial and verbal expression of the performers.  

4. The teacher copies some of the words they guess on a chart paper.  
5. The teacher passes the blank dialogue sheets to the students, puts them into mixed 

ability groups of 3-4 and asks the performers to perform the dialogue again in their 
first language, again with expression and movement. This time he/she instructs the 
students to try to translate what was being said into English. They may use some of 
the guesses from the chart and work out the rest amongst themselves. They may work 
together in their groups and share answers.  

6. The teacher asks students to repeat the performance a few times until the audience has 
had a chance to fill in the blanks. 

7. The teacher invites the audience groups to share their translated dialogues and then 
he/she shows them how close they have come to the original. 

 
Teacher Prompts:  These will come from what the students have translated.  Example: 
   What made you think Masha was saying “I don’t know”?  
 
Student Response:  She shrugged her shoulders. 
 
 
 
 
 
 
 
Blank dialogue sheets like the following: 
 
A: ________   ____________  _____   ___________________? 
 
B: ________  ____________. 
 
A: __________     __________   _____________ ? 
 
B: ______   __________ ! 
 
A: ___________   _____________   _______ ___________! 
 
B: ______,  __________!   ________     ___________! 
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Sample Dialogue: Who Took My iPod! 
 
(Student A and Student B are standing at opposite ends of the room.) 
 
(Student A searches frantically through coat pockets and backpack for his/her iPod.) 
  
(Student B pulls out an iPod, turns it on, plugs in the earplugs and listens to the music 
with his/ her back to Student A.) 
 
A: Who took my iPod? 
(Student A looks at Student B accusingly and walks over to him/her.) 
 
B: Not me.  
(Student B quickly takes off the iPod and puts it into his/her backpack.) 
 
(A grabs B’s backpack and searches for the iPod.) 
A: What is this? 
 
B: My iPod! 
 (Student B grabs the iPod and the backpack from Student A.) 
 
A: That is my iPod!  
 
B: No, it’s not! It’s mine. 
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Appendix I-1: Ground Rules 

 

1. Respect for 
others 

 

2. No ‘put 
downs’ or 
‘laughing at’ or 
‘making faces’. 

 

3. Try your best.  
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4. Work together.  

5. Work safely.  
 
 
 
 

 

6. Listen with 
your ears and 
eyes.   + 

7. Share ideas.  
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8. Lead and 
follow. 
 
 
 
 

 

9. Never say 
“no”. 
 
 
 

 

10. Encourage 
and help others. 

 

11. Stay on task.  
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Appendix I-2: Drama Word Walls 
 
Drama Vocabulary/Expressions (key words are bolded) 
 
concentrate/focus 
on tasks or role 
 

listen with 
eyes and ears  

participate 
positively 

be energetic 
and 
enthusiastic 

face the 
audience 
(blocking) 

project your 
voice (speak 
loudly) 

pronounce 
clearly/ 
enunciate 
clearly 

increase the 
conflict 

stay in role/ 
stay on task 

use body 
language and 
gestures 

use strong facial 
expression 

use strong 
vocal 
expression 

walk in 
neutral 

share your 
ideas 

create an 
important role 

use a variety of 
levels 

maintain eye 
contact 

use your 
imagination  

set your stage create strong 
entrances and 
exits 

brainstorm ideas get on your 
feet 

maintain your 
character 

show your 
subtext 

freeze 

 
People in Drama 
 
actor or 
performer 

director set designer costume 
designer 

lighting 
designer 

sound/music 
designer 

stage manager Crew lighting board 
operator 

sound board 
operator 

cast audience Playwright publicist character 
choreographer     
 
Theatre Vocabulary 
 
set prop Costume lights sound 
music stage Script play lines 
stage directions make-up Rehearsal performance/show entrance 
exit journal Beginning middle end 
blocking scene fixed point tuc motivation 
subtext fourth wall Climax iceberg  
 
Dramatic Forms/Techniques 
 
tableau mime Movement story tell dance 
choral speaking chant Improvisation act sing 
role play montage Dialogue monologue  
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Appendix I-3: Unit Specific Word Wall 
 
 
Prepositions of place (phrases) 
 
on under over In around between 
in front of behind next to/beside above below through 
to  the side to the left of to the right of sideways   
 
 
 
Directions 
 
forward backward Right left 
 
 
 
Imperative Verbs 
 
stop bend down Balance skip 
walk/step touch Crawl pick up 
stand reach put down jump 
sit feel Lift hold 
 
 
 
Body Parts 
 
leg(s) foot/feet hand(s) arm(s) head 
 

 
 

 
School Locations 
 
library cafeteria main office gym auditorium 
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Appendix I-4 
Assessment of Word Wall Vocabulary 

 
Concentration - pay attention, focus 
Respect – be kind, don’t laugh at someone, help each other, listen to others 
Eye Contact - to look into your partner’s eyes and keep your concentration 
Body Language – using your body to tell a story 
Facial Expression - using your face to express an emotion (love, hate, joy) 
Energy - to be awake and energetic (ready to work hard) 
Imagination - to pretend, play, think of great ideas  
 
Now for each of the drama words think of an example from our drama activities. It may 
be an example of when you worked well (positive) or when you didn’t work well 
(negative). 
Example:   I was concentrating when Pashtana forgot her line and I said it for her. 

(positive) 
OR 
Example: I was not concentrating when I laughed during the show. (negative)  
 
Concentration 
Example:  __________________________________________________________ 
______________________________________________________________________ 
 
Respect 
Example:  __________________________________________________________ 
______________________________________________________________________ 
 
Eye Contact 
Example:  __________________________________________________________ 
______________________________________________________________________ 
 
Body Language 
Example:  __________________________________________________________ 
______________________________________________________________________ 
 
Facial Expression 
Example:  __________________________________________________________ 
______________________________________________________________________ 
 
Energy 
Example:  __________________________________________________________ 
______________________________________________________________________ 
 
Imagination 
Example:  __________________________________________________________ 
______________________________________________________________________ 
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Appendix I-5: Model of Cue Card  
 

1. Begin outside the drama room door with your back to the door. 
 
2. Take 30 giant steps forward. 
 
3. Open the door and go through. 
 
4. Turn left. 
 
5. Take 10 giant steps forward. 
 
6. Turn left. 
 
7. Find the next cue card. 
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Appendix: I-6 
 
 

 
 
Tableau Rubric                 Student Name: ______________________ 
   
 
Criteria Level 4  Level 3  Level 2  Level 1  
 
Facial 
Expression 

 
Excellent use of 
facial expression 

 
Good use of 
facial expression 

 
Some use of 
facial expression 

 
Beginning to use 
facial expression 

Body Language Excellent use of 
body language 

Good use of body 
language 

Some use of body 
language 

Beginning to use 
body language 

Use of Levels Excellent use of 
levels 

Good use of 
levels 

Some use of 
levels 

Beginning to use 
levels 

Sense of 
Audience/ 
Blocking 

Excellent sense of 
audience/blocking

Good sense of 
audience/blocking

Some sense of 
audience/blocking 

Beginning to 
acquire a sense of 
audience/blocking

Group Work Applies excellent 
group work 
strategies 

Applies good 
group work 
strategies 

Applies some 
group work 
strategies 

Beginning to 
acquire some 
group work 
strategies 

Communication Practices 
excellent listening 
and speaking 
skills. 

Practices good 
listening and 
speaking skills. 

Practices some 
listening and 
speaking skills. 

Beginning to 
practice listening 
and speaking 
skills. 

 
Overall 
 

 
 

   

 
Comments: ____________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

Next Steps: ____________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 
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PLAYMAKING UNIT 
NEW TO CANADA 
 
**Important Note:  Before beginning this unit, it is important for teachers to be sensitive 
to students’ involvement in difficult circumstances prior to arrival in Canada, as some of 
the work may be too close to students’ experiences and may cause discomfort. 
 
This unit will take four to five weeks (with suggestions for extensions). It is assumed that 
students will have completed the introductory unit that is the first part of this document, 
and thus will have developed some initial trust and team-building skills so that there is a 
respectful working relationship among class members. 
 
The unit builds upon the stories that all ELLs have regarding the emigration decision and 
embarkation to Canada.  Some of these stories are more heart-wrenching to us as teachers 
than others, but the process and experience proves that each story has its own poignancy, 
and must be told with the unqualified support of the teacher and classmates.  The promise 
of a performance (for a sensitive audience such as other ELLs or Drama students) can be 
a motivation for students to explore the presentational possibilities of such material, and 
gives a natural closure to the class work.  However, the absence of a final performance 
does not diminish the dramatic and personal learning that occurs.  Teachers know their 
own students the best, and are the best judges of whether or not to perform. 
 
 
DIFFERENTIATED LEARNING  
 
Throughout the process of gathering, structuring and casting the material,  and during 
rehearsals, students will find their comfort level of engagement.  While it is always the 
director’s job to pull the best out of the actors, as it is the teacher’s job to extend students’ 
learning, it is also a wise director-teacher who recognizes the comfort level of the 
student-actors.  There is a natural layering process that happens in the creation of a piece, 
and in preparing for its performance.  Students with more language ability, for example, 
speak more on stage, while those with greater organizational skills gravitate towards 
structuring scenes.  Also, given the nature of the material, students are attracted by 
different content areas and are likely to create “keeper” scenes, (ones that have the 
potential to become part of the final performance), in their area of interest during the 
developmental process.  In short, differentiated learning is embedded in the dramatic 
process.  However, when the opportunity arises, differentiated learning approaches are 
highlighted in the unit.  One such strategy is the portfolio or reflection journal, which has 
become part of many Grade 9 Dramatic Arts programs (as it provides a tool by which 
some of the expectations of the course can be met) and has been adapted here for ELLs. 
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REFLECTION PORTFOLIO 
 
The purpose of a reflection portfolio is for each student to keep a record of what they 
have experienced and discussed during their time in drama class.  For both the teacher 
and the English Language Learners, completed portfolios tell the story of what has been 
learned by students.  The teacher encourages each student to respond in a way that best 
suits his/her learning style, and because students can respond in a variety of ways in a 
manner that reflects both their knowledge, skills and experience as well as their stylistic 
preferences and needs, portfolios can vary widely.   Specifically, at designated times 
(suggested throughout this unit), students are encouraged to reflect upon what has 
happened, selecting one (or more) of the following formats in order to summarize their 
personal understanding of each activity. The teacher will need to pre-teach the strategies 
to help students understand each of the options: 
 
- a reflective discussion with the teacher and peers (interpersonal) 
- a collage, a cartoon, a poster (visual/spatial) 
- a dialogue, poem, or paragraph (verbal/linguistic + intrapersonal)) 
- completion of the prompt handout (verbal/linguistic + intrapersonal) 
- a word web or other graphic organizer with words selected from the word wall and 

supplemented by other English words (logical/mathematical + visual/spatial) 
- a series of tableaux or a spoken dialogue presented to the teacher (body/kinesthetic) 

 
For an example of a student handout, see “The Reflection Portfolio” (Appendix P-1) and 
accompanying rubric (Appendix P-2). 
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JOURNEY STORIES 
150 – 225 min. 
 
Drama technique focus: Introduction to storytelling 
 
Materials: 8½” x 5½” cards (with lines on one side), one for each student; 

pencils; sufficient copies of the handout “The Story of a Journey I 
Took” (Appendix P-3) 

 
Word Wall:   journey, trip, day trip, long trips, sleep over, holiday, travel, mode 

of transportation, car, train, airplane, etc. 
 
Language Focus: past tense of regular and irregular verbs, questions and responses, 

rhythm, repetition 
 
Planning Note: Student stories may be very short (i.e., one sentence), so students 

should be shown these can be developed using action/sound 
effects, etc. 

 
Warm-up: 
Students and teacher are standing in a circle. 
Teacher: How did you get to school today?   
Each student answers: bus, walk, car, lift from a friend, ran, elevator, etc.  
The question and answers are put together to create a group chant.  

Teacher: How did you get to school today? 
Student A: I walked. 
Teacher: How did you get to school today? 
Student B: My dad drove me. 
Teacher ………. etc.  

Each student must find a response, and the teacher encourages all responses, for example: 
 “I slept in and ran!”, ringing sound of an alarm clock,  “I forgot my coat and was so 
cold!”, shivering, holding an imaginary umbrella.  
 
Extension: 
The elements of choral speaking will need to be explored for this extension to help 
students understand the use of vocal expression to convey the meaning of a piece of text. 
Keeping students in a circle, the group can develop a choral story based on the 
information students have given in their initial answers.  This can be written on chart 
paper and posted to aid with memory if required.  The teacher begins with the question, 
and the story is told in short sentences, with each student in the circle taking a sentence.  
They are in role as if they were one person coming to school. 

Teacher: How did you get to school today? 
A: I walked. 
B: It was cold. 
C: I forgot my coat. 
D: It was so cold.  
E: So I began to run. 
F: I tripped and fell in the snow. 

The teacher reminds 
students of basic story 
structure: beginning, middle 
(climax) and end, and helps 
to focus tone to get at the 
emotions. Males use their 
own pitch, not the higher 
pitch of most female voices. 
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G: A friend helped me up.  
H: She lent me her jacket. 
I.  We had to share it. 
J+K: So we ran together in the jacket 
L+M: It was hard to do.  
N+O: She had one shoulder and I the other. 
P+Q: We bumped each other as we ran. 
R+S: And we laughed. 
All: We were late to school. 
Teacher: And the teacher forgave them. 

 
Main Activity: 
 
The teacher can start by modeling what is expected of students, with examples of his/her 
own journeys, providing only sufficient guidance for their students to start their own. 
 
1. Students are in partnerships or groups of three, of mixed English language ability.   
 
2. The teacher draws a facsimile of the card on the board, and writes in the information 

that will be required from the students (see below).6 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Each student is given a blank 8½” x 5½” card and a pencil/pen.  They start with their 

name in the middle.  Then, corner by corner, they are encouraged to write in English 
(or draw simple, stick-figure pictures) their responses to the different prompts. (Three 
words, beginning/middle/end or a simple stick-figure sketch is sufficient to prompt a 
memory to recall and tell the story.)  

 

                                                 
6Adapted from work done with Alan Richardson and Sandra Crockard of Trinity Theatre, whose website is 
www.trinitytheatre.ca 
 

My first journey      My longest journey
   
 
 
    

 
My preferred name 

 
 
 
 
 
A trip I want to make   The name of someone I met 
     on a journey  

Students are 
encouraged 
to include 
Canada in 
one of these.  
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4. In their partnerships/threes, each student chooses one of the corners on another’s card 
and asks about the story behind it.  When each person has shared, they look for two 
similarities in the journeys they have chosen. 

 
5. The teacher explains the meaning of re-telling, and models (with a volunteer) how a 

story can be shared between two performers (e.g., one acts out what the other says, 
one makes sound effects for the other, the dialogue is spoken by one with narration by 
the other, etc.  Depending upon previous exposure to storytelling, students are 
encouraged to employ one or more techniques.) 

 
6. Students choose one of the two (or three stories) they have told, and re-tell it together, 

sharing the story between each other.  The teacher instructs them to run through the 
re-telling at least twice, and can at this time mention the importance of simple 
repetition to enhance recall or both words and actions (which is an important first step 
in the rehearsal process). 

  
7. Students reassemble in a circle, and re-tell each of the stories as planned.  The teacher 

comments upon similarities between journeys, and helps students see patterns 
(preparations, farewells, the journey, arrival, etc.), and explore the literary device that 
journey stories take us from innocence to experience.7  Students are encouraged to 
add ‘prompting’ words to their stories on the cards. 

 
Reflection Portfolio: 
Students add these cards to their portfolios, along with words from the word wall.  Time 
can be given in class or homework assigned for students to further reflect upon this work 
by selecting from the following: 

o A paper frame for the card, illustrated/decorated with pictures and drawings of the 
journeys they have taken  

o A poem (in their own language if they wish) 
o A pictorial response (collage, drawing) 
o Completion of  “The Story of a Journey I Took” (Appendix P-3) 

 
Extension:  
If students are highly engaged by this work, it can be developed into a fuller storytelling 
unit and further enriched by collaboration with teachers of the English/ESL/ELD classes 
that the students attend.  Digital storytelling is one possibility for ELLs to develop both 
story writing and storytelling skills.8 
 

                                                 
7 This requires higher level thinking.  ESL Drama classes frequently have students that are older and 
thinking at a much deeper level.  Not only do they appreciate such challenges, but also act as models for 
other younger students to reach for this level of thinking.  
8Digital storytelling workshops are in progress in the Toronto District School Board, at the time of this 
writing, as a result of collaborations amongst schools, The Digital Storytelling Centre and Settlement 
Workers in Schools programs.  ESL and LEAP teachers and students are being trained together. ELLs will 
be sharing their stories in new ways and, in addition, will be empowered as leaders in the art of digital 
storytelling.  This technique uses personal writing, voiceovers, music, photographs and images that are 
combined to create a 2-3 minute digital story. 
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PACKING  
225 – 300 min. 
 
Drama technique focus:  Mime 
 
Materials:    chart paper, markers, masking tape 

sufficient copies of the handouts: 
- “Mime = Speaking with the body” (Appendix P-4);  
- “Checklist on Mime Activity” (Appendix P-5); 
- “What I Brought to Canada” (Appendix P-6); 
- “Storyboard of Packing the Trunk” (Appendix P-7). 

 
Word Wall: cases, trunks, treasured items, keepsakes, fold/folding, 

stuffing, squeezing (in), sorting, tossing (out), keeping, 
saving, storing, packing, etc. 

 
Language Focus:  present progressive verbs  
 
Warm-up: 
  
1. Packing my Bag 

The teacher starts with the sentence: 
“My name is ________ and when left for Canada I packed my ___________”.   
The teacher and students brainstorm a variety of things that might be chosen to pack.  
In a circle, each student repeats the sentence with an item (special to them) that they 
packed or wish they had packed.  Add the new words to the word wall. 
For an extra challenge student #2 says the name of student #1 and the object they 
packed, and then adds their own.  They continue until everyone’s name and item is 
included. 
 

2.  Squeeze and Grab 
a) Students are divided into two equal groups, and sit down in a line facing the other 

group.  Each student holds the hands of the person next to them.  (There is always a 
reaction to this, even with regular drama students.  With ELLs the teacher needs to be 
particularly sensitive to religious and cultural issues, know his/her students needs 
and encourage and accommodate them as required.) 

b) The students at the top end of each line are sighted, and the rest are blind.  There is a 
bunch of keys (or something to grab) between the two students at the bottom end.  A 
coin is tossed between the two sighted students at the top end of the lines.  If it shows 
heads, each person sends a hand squeeze down the line.  When the person at the end 
receives the squeeze, she opens her eyes and grabs the keys.  The first one wins a 
point for their team.  If the coin comes up tails, the sighted people do nothing.  Should 
one of them send a squeeze accidentally, and the person at the end picks up the keys, 
a point is lost for the team. 

c) Students will likely need to practice sending the squeeze effectively until it flows 
through them ‘like an electric current’.  

d) After each round, everyone slides forward one position, and the two sighted students 
go to the end of the line and are blind for the next round.   
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e) The game is completed when everyone has had the opportunity to be at both ends of 
the line. 

This game is a lot of fun, and there is usually explosive laughter.  Very quickly most 
groups forget about the score, and just play.  (The teacher uses competitive element to 
keep students engaged while the game is being learned.) 
 
Main Activities: 
 
MIME = SPEAKING WITH THE BODY (movement without words) 
 
GLOOP, an imaginary substance used in mime, is introduced.  Each student is given a 
piece of ‘gloop’, as if from the teacher’s pocket. 
 
The teacher demonstrates making something from the ‘gloop’, say a walking stick, and 
uses it.  The teacher models – See it, Touch it, Build (shape) it, Use it, don’t loose it – 
and students are instructed to repeat this as they make their items. 
 
The teacher tells students that in mime we create imaginary objects that we all believe to 
be there in front of us and explains the terminology as follows: 
 
TUC = a sharp, light and quick movement that touches the object and withdraws 
FIXED POINT = an imagined point which is in space and cannot be moved (e.g., a door 
handle).  To be successful in mime: 
 
1. Movement must be clear and definite. (As clear as the word we make when we speak 
to be understood). 
 
2. Make the movement and then hold it (freeze) so others can see it. 
 
3. Have a reason for each movement.  This is called motivation. For example, I pick up 
this cup to drink from it. 
 
4. Watch your own movements, see what you are creating. Do not watch the audience. 
 
 
Selecting Objects 

Students are in partners, labelled A + B. 
a) Starting with A, each student uses the “gloop” to form an item he/she brought to 

Canada, and gives it to B, who packs it into an imaginary suitcase.   
b) B now does the same for A.  Each student tells their partner what their object was.   
c) The teacher gathers students into a circle to debrief.  “What object did you 

choose?”  “How is it important to you?” Students are encouraged to find 
similarities between treasured childhood toys and/or memories. 
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A mime game  (75 min.) 9 
Students are numbered off.  They sit as an audience. 
a) Through demonstration, a door to an imaginary room is established, with a big 

trunk in the centre facing “the audience”.   
b) # 1 enters the room (stage) through the imaginary door.  She picks up the item she 

wishes to pack from a chosen and specific place (e.g., she selects a book from the 
top shelf of a bookcase), creating the shape of it as she did in the practice mime, 
and packs it into the trunk.  She exits through the door. 

c) #2 enters, takes the book out of the trunk and places it back on the shelf.  He picks 
up an item he wishes to pack (e.g., a ball from a cupboard, the door of which must 
be open and closed), again creating the shape of it as he did in the practice mime, 
and packs it into the trunk. 

d) The exercise continues until all students have had an opportunity to mime.10 
e) A student could be challenged to collect each item and pack them all. 
f) A record is made of each item with the student’s name as a prompt in the 

development of the next activity. 
g) Students are debriefed where they are sitting:  “What items were chosen?”  “Why 

did you choose it?” “Do you still have this item?”  “What was precious about it at 
the time?”  “Are there any that are similar?”  “Can we categorize these items?”   

h) The teacher distributes copies of the handout “Mime = Speaking with the Body” 
(Appendix P-4), and goes over the suggestions with the students.  

 
Packing the Trunk (Whole group mime)  

There are many ways of pulling this work together to develop a performance piece.  
This is one suggestion. 

     Students stand in a line and are numbered off.   
a) #19 & #20 stand each side of an imaginary trunk, which they create/shape out of 

‘gloop’.  The placement and shape of the trunk needs to be recalled by each 
member of the group so the creators must demonstrate their creations very clearly. 

b) #1 creates an object to be packed, and it is passed down the line (with care or not 
depending upon the object).  #19 packs the object into the trunk whose lid is 
opened and closed by #20.   

c) Everyone moves up. (#1 replaces #20, #20 takes the place of #19, and so on). 
d) This time #2 creates an object, and passes it down to be packed by #20, with the 

trunk being opened and closed by #1.   
e) The exercise continues with everyone shifting up one position. 
f) Students complete “Checklist on Mime Activity” (Appendix P-5)   

 
The action can be supplemented by reading out the list of items, and the humour 
increased by dropping things, adding forgotten items: “Don’t forget this, and this, and 
this!”, etc.  Students usually come up with lots of ideas.  It makes a good performance 
piece, and polishing it by running through it several times, speeding it up in sections, and 
slowing it down in others, ensures that students remember their individual parts. 
 
                                                 
9 From Viola Spolin, Improvisation for the Theatre (Evanston, Ill.: Northwestern University Press, 1993) 
 
10 This exercise is lengthy and offers ample opportunity to develop audience skills.  Students are engaged 
by it, watch every move and pick up on tiny physicalizations and emotional details. 
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Reflection Portfolio: 
 
Students add the following to their portfolios: 

o Word wall words 
o Handout “Mime = Speaking with the Body (Appendix P-4) 

 
They select from one of the following, complete and add it to their portfolios: 

o Complete handout “What I Brought to Canada” (Appendix P-6) 
o Complete handout “Storyboard of Packing the Trunk” (Appendix P-7) 
o A pictorial collection of the items that class members chose to pack in the trunk 
o A diary entry about one of the special items brought to Canada, and why 
o Alone or with a partner, rehearsing and presenting to the class a mime searching 

for a lost item, finding it and discovering it will not fit into the trunk.  For an extra 
challenge students can work in role as a younger brother/sister, or older person.
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THE JOURNEY 
225 min. 
 
Drama technique focus: Machine making (and the creation of inanimate objects) 
 
Materials:           Sufficient copies of the handouts: 

-  “Machines Rubric” (Appendix P-8) 
-  “Group Skills Self-Assessment” (Appendix P-9) 
-  “My Journey to Canada” (Appendix P-10) 

 
Word Wall:  Mechanical devices – can opener, padlock, scissors, etc. 
   Machines – watch, blender, photocopier, etc. 
   Modes of transportation 
 
Language Focus: Vocabulary building – machines and their parts, transportation  
  
Warm-Up: 
 
“Ten seconds to be” 
a) Students stand in the drama space an iceberg11 formation.  This is their starting 

position (Base 1).  From here, students walk to Base 2 about 10 paces from Base 1.   
Students continue in this manner until they have FOUR different bases (at least 10 
paces from each other).  Upon direction, students move from Base 1, to Base 2; then 
from Base 2 to Base 3, and so on.  The teacher continues to call out the different 
bases until students remember clearly where each of their bases is.  (Extension: How 
students move from base to base can be varied, e.g., baby steps, long strides, slow 
motion, fast motion, silently, etc.)  

b) Students move from one base to another, and at the instruction “Freeze”, must stand 
still.  The name of an object (e.g., apple) and the group size (e.g., pairs) are called out, 
and students form the group and create the object with their bodies inside a ten-
second count.  Before moving on to the next grouping, students can be given the 
opportunity to look at what each other has made.  To avoid self-conscious behaviour, 
the teacher has half the group watch the other half.  The teacher asks students to point 
out specific similarities and differences, a technique that also defuses self-conscious 
behaviour.  The teacher (modelling) describes effective connections and, as the 
exercise gets more complex, the types of movement employed (contrasting, 
mirroring, etc.), as well as the use of sounds. 

 
Here is an example of how the exercise works including teacher prompts: 
o “Move from Base 1 to Base 2.  Freeze.  On your own, become a robot.  Move into the 

object as I count down, starting now, 10, 9, 8 ….” etc. “Now, move as a robot.” Give 
students the opportunity to look at each others’ robots.  “Go to Base 2.”  

o “Move from Base 2 to 3.  Freeze.  Find a partner, and in ten seconds become a 
padlock, starting now, 10 …”, etc.  Students are encouraged to look at each other’s 

                                                 
11 Iceberg is a grouping drama strategy wherein students fill the whole space, standing within their own 
individual space. 
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creations, and are prompted with questions such as: “How does it lock, and unlock?”  
“What sound does that make?”   

o Groups of 4 – a watch – similar prompts  
o Groups of 6 – a blender (mixer) – the teacher uses similar prompts, and might add  (if 

they are ready, of course) the concept of emotion in a machine.  “How does it sound 
when it is making a farewell cake?”  “It will make a different sound when it is 
making a birthday cake.” 

o Groups of 7 – a photocopier and using similar prompts, the teacher can encourage the 
machine to emote … “This copier is making report cards.” “Now it is copying a letter 
home regarding violent/sad/celebratory incident.” 

o Groups of 8 – a computer  
 
 

Main Activities: 
 
1. Machine Rules  
The teacher introduces the notion that actors (students) can create inanimate objects, 
objects with moving parts and machines using their own bodies.  The guidelines (rules) 
for the successful creation of such objects are as follows.  A teacher-led discussion of the 
warm-up activity will elicit most of these: 

o Every part connects to least one other part. 
o Many parts move.   
o Movements can be similar (mirroring) or contrasting (opposing). 
o The object/machine has a focus (achieves something). 
o The actors use different levels, stylized movements, and sounds. 

The teacher writes these on the board. 
  
2.  Small Group Machines  
Groups of five or six, students choose and make machines that are methods of 
transportation (for journeys) e.g., train, car, bike, street car, bus, time machine.   

o It is helpful for them to hear reminders of the different rules (The teacher does 
this in addition to what is written on the board, as on-the-spot vocal reminders 
help students develop successful machines.).  

o A useful rehearsal technique is to employ an imaginary lever that can speed up 
and slow down the machines.  

o Students, using the handout “Machines Rubric” (Appendix P-8) as a model, 
create a rubric that reflects their work and process.  The teacher models how to 
complete it.  

o Students rehearse (at least three times) and show their creations to the class, who 
complete the rubric.  

 
3. Whole group makes a plane 
This will take some time to create and is best done in stages, with time out for discussion 
as it begins to take shape.  The steps are: 

o creating structure (wings, doors, outside, engine, tail wing, etc.); 
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o trying out the moving parts: e.g., doors that open; wings that dip and rise, engine 
and gears, the shimmering shake when in flight, etc.; 

o experimenting with the start, lift off, descent and landing; 
o exploring the sounds that emanate from different parts (remembering the 

emotional impact these sounds can have). 
 
4.  Coming together  
The teacher asks the question, “How will the plane come together?” As students answer, 
the idea of performing for an audience can be introduced.  The order that follows is a 
successful approach and the one easiest for students to rehearse and remember.  The 
students are in role as travellers, and carry imaginary suitcases with them.  Alternatively, 
two actors enter the established stage area carrying the trunk (from “Packing the Trunk” 
exercise), and place it at the back of the plane. 

o doors move into place and open 
o travellers enter in the following order 

  - those becoming the engine 
  - those making the sides 
  - those creating the tail wings 
  - those who are wings 

o doors close 
o engine starts, lift off 
o plane is in flight 
o descends, lands 
o travellers exit, in reverse order (doors last) 

Once created this becomes a starting point for classes that follow, providing both a 
physical and group warm-up, as well as a focusing rehearsal.  The teacher should be 
prepared to allow the students to change and shape the machine in these rehearsals, as 
this keeps it fresh for them and provides an opportunity to assess their engagement in the 
project. 
 
Reflection Portfolio: 
 
Students add the following to their portfolios: 

o Word wall words 
o Notes on how to create successful machines 

They complete the handout “Group Skills Self-Assessment” (Appendix P-9). 
 
Students select from one of the following, complete and add to their portfolios: 

o A collage of different modes of transportation 
o Research on the type of airplane that brought that student to Canada 
o Completion of the handout “My Journey to Canada” (Appendix P-10). 
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FAREWELLS AND ARRIVALS 
450 – 525 min. 
 
Drama Technique focus: Tableaux, Tableaux into Vocal Montages (collection of still 
images and sound), and Dialogues 
 
Materials: photos (old and new) of small and large groups at airports or train 

stations.  
sufficient copies of the handouts: 
- “Leaving and Arriving” (Appendix P-11) 

   - “Goodbye Tableau Rubric” (Appendix P-12) 
   - “Tableau Web” (Appendix P-13) 

- “Farewell Dialogues” (Appendix P-14) 
   - “Whole Group Tableau Rubric” (Appendix P-15) 

 
Word Wall: words of farewell – emigrant, farewell, bid farewell, goodbye, bye-

bye, ciao, adieu, send-off, leave, take off, depart traveller; 
 words of arrival – immigrant, newcomer, settler, welcome, bid 

welcome, greetings, hello, hi, welcome mat, shake hands with, 
land arrive; 

 expressing emotions – hug, shed tears, cry, weep, heart ache, 
homesick, sob, excitement 

 
Language Focus: The vocabulary of the emotions, greetings and farewells, 

answering the 5W questions 
 
Planning Notes: Sensitivity is needed with these activities and absolute respect is 

required from students for each other’s stories, which can be 
intensely personal, leaving students feeling vulnerable.  Some may 
be reluctant to speak, and this too needs to be respected.  Some 
students may not have been a part of the decision to come to 
Canada and can carry resentment, which may also emerge in this 
work. 

 
Warm-up: 
 
Moulding exercise (trust)12 
The class stands in a circle with a volunteer in the centre.  The volunteer is the ‘clay’ that 
is moulded by the rest of the students, in turn.  Each student in turn steps into the circle 
and moulds the volunteer, using either words or touch (depending upon their comfort 
level).  The teacher thanks the volunteer and points out the sensitivity with which the 

                                                 
 
12Adapted from an exercise called ‘clay pigeon’ introduced by Alan Richardson and Sandra Crockard of 
Trinity Theatre, whose website is www.trinitytheatre.ca 
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students handled the exercise.  (Caution: if care is not shown by the students, the teacher 
needs to stop the exercise, and suggest trying it another time or reconsider doing this 
section of the unit.)  The exercise is repeated using two people in the centre.  The teacher 
describes the relationships created, modelling non-judgement and descriptive comments, 
and encourages the same from students. 
 
Main Activities: 
Students complete the handout “Leaving and Arriving” (Appendix P-11) for homework. 
 
Goodbye Tableau 
a) Students are encouraged to share of how/what they did immediately before they left 

for Canada.   
b) A volunteer is selected to tell his/her story.  A (small) group of students help to model 

the moment of farewell, and the teller of the story is asked to mould them into that 
moment.   

c) The teacher, using description, comments upon the emotion shown through facial 
expressions, the use of levels, gestures, and body shapes.   

d) In groups of 3 or 4, students share their experiences of saying goodbye, and select 
one, or find one that is common to all.  Each member of the group assumes a role 
which they maintain throughout.  (Although five tableaux are suggested, the teacher 
may find that three is sufficient.) 

o The group forms itself into a clay sculpture (tableau) of what happened the 
day before departure. (Action) 

o A second tableau is created expressing the feelings on that day. (Emotion) 
o A third tableau depicts something that happened at the airport.  (For many 

students the experience was one of waiting.  This could easily be created into 
a whole group tableau.) 

o A fourth tableau reveals of the feelings upon arrival. (Again there is an 
opportunity for a whole group tableau, showing the various emotions, 
excitement, curiosity, fear, loneliness) 

o Finally, a fifth tableau shows what they first did in Canada. 
e) The tableaux are rehearsed (at least three times) until students can easily and quietly 

move from one into the next. 
f) This work is shared with the rest of the class, who complete the handout “Goodbye 

Rubric” (Appendix P-12).  (Extension: Students can create their own rubric with the 
assistance of the teacher.  It is a valuable exercise that increases students’ critical 
thinking skills, as well as deepening their knowledge of the technique.) 

g) The teacher debriefs the work by leading a discussion on the content, and then 
looking at the tableau technique used.  Students are taken through the handout 
“Tableau Web” (Appendix P-13) which they add to their reflection portfolios. 

 
2.  Incorporating Dialogue 
a) Using one group to model, the teacher demonstrates how one person comes to life 

and explains the action/emotion (e.g., “I am at a party my friend gave to say 
goodbye.”  “I was sad to say goodbye to my grandparents.”) 
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b) All groups incorporate a sentence into each of their tableaux. This sentence can be 
written on a cue card and kept for future use. 

c) This in rehearsed and shared. 
 
Minimal Scripts into Word Montages 
a) In partners, with the handout “Farewell Dialogues” (Appendix P-14), students try out 

each scenario, determining a Who, What, When, and Where for each one.  
Suggestions are given to try out different relationships (e.g., grandparent/child, 
teacher/student, friends, cousins, best friends).   

b) Students pick one version to rehearse and share.  At the sharing, the teacher 
encourages them to look each others work and comment on the Who, When, Where 
and What, as well as the use of silence to create tension. 

c) Partners are encouraged to create their own minimal scripts of one of their own 
farewells as they remember, write it down and rehearse it thoroughly, with an 
opening and closing freeze (tableau), which they rehearse to enable them to hold for 
some time in preparation for (d). 

d) Presentation (a word montage): students are in pairs around the space, in an opening 
tableau.  Each pair is given a number (at random).  The teacher calls out a number 
and the short scene comes to life, ends in a freeze, and the next number is called.   

e) If this is being incorporated into the performance, the teacher and students impose an 
order on the scenes to build the tension of farewell.  Students rehearse until they 
remember the order. 

 
Whole Group Tableau (Camera Obscura) 
a) Students gather round and look through the photographs collected by the teacher.  

They are encouraged to look closely at the poses, expressions, etc.   
b) In their families from Activity #1, they create a tableau for a formal photograph. 
c) The families come together in a large group and shape their family poses to into a 

group posed photograph.  The teacher, as photographer, suggests this is for the local 
newspaper, calls out “Smile for the camera!” and “Freeze!” This is Pose #1.  The 
teacher may take real photos and these shots can then be used to promote the 
performance. 

d) Silently, each student (in role) moves into a position and take on an expression true to 
the actual feelings of the person at the time.  The teacher counts them into that pose: 
“On the count of 10, move into that position, starting now ...”  This is Pose #2. 
Positive and/or descriptive comments are given and discussion to deepen their work is 
encouraged; after which students try the second pose again. 

e) Students now have two poses, one for the newspaper and one that the camera doesn’t 
see (hence camera obscura).  The transition between these two poses is rehearsed 
until it can be done smoothly and in silence.   

f) In order for students to understand the contrast between the two poses, they need to 
see them. The group can be divided in half, with one half as the audience while the 
other half show, and vice versa.  Each student is assigned a partner in the opposite 
group, and as they watch their partner they complete the handout “Whole Group 
Tableau Rubric” (Appendix P-15), focusing on their partner’s work.  (The teacher 
can also help students create their own tableau rubric.)  
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g) Students are encouraged to debrief by connecting this to their own experiences.  They 
return to the collection of photographs shown earlier and are encouraged to comment 
on the emotions behind what the camera has photographed. 

 
Reflection Portfolio: 
 
Students add the following to their portfolios: 

o Word wall words 
o The handouts “Leaving and Arriving” (Appendix P-11) and “Tableau Web” 

(Appendix P-13) 
 
They can also select from one of the following reflection options (or design their own), 
complete it and add it to their portfolios: 

o A scrap book collection of their own photographs of leaving and arriving 
o A paper frame for one of these photographs 
o A letter to a friend ‘back home’ or to someone who met them at the airport 
o The creation and performance for the class of a dialogue between two people in 

Poses #1 and #2. 
 
Extension: 
The whole group tableau of the actual departure and arrival can be a powerful moment 
when creating this as a presentation piece.  Single words of emotion spoken by different 
students as they move from the first to the second pose can form a powerful expression of 
the complex emotions students experienced at the time of their emigration. 
Furthermore, the whole group tableaux can be used to highlight any contrast, for 
example between the beginning and the end of their journeys to Canada. 
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A UNITED NATIONAL ANTHEM 
375 – 450 min. 
 
Dramatic technique focus: Choral Speaking 
 
Materials:   a world map; coloured paper; thumb tacks; 

chart paper; fat markers; masking tape; 
sufficient copies of the handouts: 
- “Country of Origin” (Appendix P-16) 
- The first verse of O Canada! (Appendix P-17) contains  
all four verses)  
- “Choral Speaking Checklist” (Appendix P-18) 
- “The Meaning of a National Anthem” (Appendix P-19) 
 

Word Wall:  words from the various national anthems 
 
Language Focus: poetry, descriptive and symbolic language, rhythm, patriotic 
 
Planning Note: Choral speaking always takes much longer than one expects.  

Doing a single verse of O Canada! can take a whole period, 
especially if the teacher is empowering students with some of the 
decisions regarding how it is vocalized. 

 
Warm-ups: 
 
1.  Country of Origin Game 
Objective: To review everyone’s names and confirm their country of origin. 
a) Students assemble into groups of five, each with a copy of the handout “Name and 

Country of Origin” (Appendix P-16). Every student writes down the full name and 
country of each member of their group (spelled correctly).    

b) Use a game as a base for this exercise.  Students move around the room until the 
teacher says “Freeze!”, whereupon students stand still.  The teacher calls out a 
number, for example, “Atom 3!”, and students get into groups of 3.  Students are 
instructed to get into a variety of number groups (“Atom 2”, “Atom 4”, etc.), and 
each time in these groups they add to their list of names and countries.  

c) When the individual lists are completed, each student writes their name on a small 
piece of coloured paper and pins it to their place of origin on the world map. 

 
2.  Thinking about Canada 
a) Groups of 3 or 4.   Using the word CANADA as an acronym, or as the basis for an 

acrostic poem, students find words or a phrase for each of the letters and create a 
sentence or a poem that reflects something of what they understand to be Canada.  
These are written on chart paper.  
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b) After a teacher-led discussion on the reasons students chose the words they did, the 
phrases/sentences are posted on the walls of the classroom. Examples include:  
o Come All Nations: Arise and Dream Altogether 
o Come All Nations And Declare this to be A peaceful land. 
o Come All people of the world and Never Actively Discriminate against Anyone. 
 

Extension:  These can be used as a basis for an advertisement or commercial to 
encourage people to immigrate to Canada. 
 
Main Activities: 
 
HOMEWORK:  Students find the words to the national anthem of their country of origin  
(a single verse is usually sufficient), and bring it and an English version to class. 
 
O Canada! 
a) The teacher hands out copies of O Canada!  (Appendix P-17). Standing in a circle, 

with each student reading one line, the group reads through the first verse several 
times so that everyone reads two or three different lines. 

b) Students work though the verse using different choral techniques introduced to them 
by the teacher.  Examples include: “O Canada!” spoken in unison (altogether); “Our 
home and native land!” using just the girls’ voices; and “True patriot love, in all thy 
sons command” using the voices of the boys.  “With glowing hearts” could be a duet, 
“we see thee rise” a quartet; with “The True North strong and free!” a solo spoken by 
a strong, confident voice.  The teacher engages students in the decision of how the 
lines are to be spoken and, at the same time, maintains control as the choral director.   

c) Some choral speaking techniques include: 
o unison; 
o call and response (divide into two groups and read the lines alternately); 
o echo/repetition; 
o fast and slow (tempo); 
o solo, duet, triad, multi-parts, etc.; 
o contrast male and female voices; 
o soft, loud, and everything in between; 
o add a rhythm or beat; 
o use sound effects, e.g., clapping rhythm, a whispered “O Canada” chant. 

d) During the course of these activities, the teacher talks about the purpose of a national 
anthem, and helps students unpack meaning of O Canada!13.  For example, through 
discussion, words such as ‘native’ and ‘thy sons’ could be changed to ‘chosen’ and 
‘our hearts’.  At the end of this, the class decides which lines they want to keep in 
their creation of a united national anthem, and makes a record of these “keeper lines” 
for later access.  

 
 

                                                 
13 For more ideas on the symbols and history of the National Anthem, see www.pch.gc.ca/pgm/ceem-
cced/symbl/anthem-eng.cfm (www.pch.gc.ca) 
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A United National Anthem 
Students are placed in groups of 4 such that they are from different countries of origin.  
a)  Everyone in each group: 

o listens to each other’s English versions of their national anthems; 
o participates in the selection of the most important lines from each; 
o combines these with the “keeper lines” from O Canada!  to create a new anthem; 
o writes out their version on chart paper;  
o reads out loud their own version; and,  
o listens attentively to the various versions produced by the other groups. 

b)  The anthems are posted around the room so the students can see them.  Together with 
the students, the teacher helps shape a single anthem, via consensus.  
c) Students employ choral speaking techniques to dramatize this anthem, and complete 
the handout “Choral Dramatization Checklist” (Appendix P-18). 
 
Examples of incorporation of other national anthems with the O Canada!
 
O Canada! 
Help our youth the truth to know, 
In love and honesty to grow. 
Lead the way to progress and perfection. 
Keep our land glorious and free! 
From far and wide! 
O Canada! 
We stand on guard for thee! 
 

 

O Canada! A mighty will, a great glory 
Are yours forever and for all time. 
O Canada! We stand on guard for thee! 
A glorious country!  We are proud to be here. 
We come from far and wide, 
To this country of wide open spaces 
For our future and our dreams 
Majesty and beauty, sublimity and splendour, 
Are in your hills, are in your hills, O Canada! 

 
Reflection Portfolio: 
 
Students add the following to their portfolios: 

o Word wall words 
o Handout “Country of Origin” (Appendix P-16) 
o Copy of “O Canada!” (Appendix P-17) 

 
They can also select from one of the following reflection options (or design their own), 
complete it and add it to their portfolios: 

o An English translation of their native national anthem 
o Completion of the handout “The Meaning of a National Anthem” (Appendix P-

19) 
o An illustrated version of their native national anthem 
o A collection of flags representing all the different countries of origin of students 

in the class 



 61

PREPARING FOR PERFORMANCE14 
 
Teachers will need to structure students’ work into a cohesive piece.  This takes time, and 
the reward is to watch them read through what they have created with increasing 
excitement and confidence.  (Students almost always want to perform and only the 
teacher knows if they are capable.)  Now is the time for students to rehearse, in order to 
remember and polish the pieces created, to put them together in a running order, to learn 
lines, and to collect costumes.   Rehearsals can be tedious for regular students, and ELLs 
are no different in this regard. The teacher-director finds ways to add fun and interest to 
this process, and what follows are some suggestions to this end. 
 
Performance Space: 
For most Grade 9 and 10 students, and particularly ELLs, performing on a stage in an 
auditorium, with the audience sitting where audiences usually sit, in seats a good distance 
from the stage, can be overwhelming.  Instead, the teacher can create a studio setting, by 
having both the audience and the student-actors on stage, with the performers sitting in a 
semi-circle facing the audience.  This arrangement is both more intimate and also clearly 
defines the acting space.  The advantages to keeping the student-actors on stage 
throughout the performance are that: 

- they don’t have to remember entrances; 
- there is no distracting backstage chatter; 
- they are more likely to keep their focus (as the audience see them throughout); 
- they can prompt each other with lines; 
- they can see problems as they arise and can take quick action to solve them. 

The advantage to having the audience this close is that they can hear and see the student-
actors more easily. 
 
Props and Costumes: 
Props are easily lost, and discussion of costumes can consume hours of rehearsal time.  
For the former, it is easiest to keep them on stage, in prop boxes on each side of the 
acting space.  As for costumes, students (actors) are encouraged to opt for the simplest 
approach and limit each character to one costume piece or prop (e.g., a handbag for 
mother, a doll for little sister), most of which will be small enough to keep in the on-stage 
prop boxes. 
 
The Box: 
This item is useful for any collective theatre, and especially so with ELLs.  It contains: 
- A full copy the script, with stage directions written in (sometimes known as “The 

Book”).  It is started as early in the rehearsal process as possible, and is used to 
prompt the actors, updated as needed, and is always returned to the box. 

- Extra copies of each of the scenes for actors 
- Extra copies of the rehearsal schedule 
- Extra copies of field trip forms or excusal slips 
- Extra basic props and costume pieces, depending upon the needs of the script 
- Pencils and erasers (for writing on scripts) 
                                                 
14 Particular thanks to the ideas of Cathy Miyata and Elizabeth Swados. 
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- A couple of bottles of water 
- Masking tape (for marking where set pieces need to be placed) 
- Basic sewing kit, scissors 
 
Off-Stage Jobs: 
Collecting props and costumes, writing down scenes, keeping the script up-to-date, 
assisting the director with scene rehearsals, sending out invitations, and organizing 
publicity are some of the non-performance jobs that need to be done.  There are usually 
one or two students who really are not keen on performing and can be offered these tasks. 
Alternatively, the director can assign these duties to actors with smaller roles.  
 
Quick warm-ups for actors: (led by actors or the teacher-director) 
1. Actors run around in a tight circle.  The leader calls out changes: “Faster”, “Slower”, 

“Strides”, “Baby steps”, “Slow motion”, “Change direction”, etc. 
2. The leader sends a single hand clap to the person next to him/her; it is received by 

each person and passed on, around the whole circle.  This structure can be used to 
send a hand squeeze, a word, or a phrase. 

3. The leader selects one of the choral pieces and leads the group through it, varying the 
vocalization, “Shout”, “Whisper”, “Chant”, “Sing”, etc. 

4. Using one of the dialogues (or several), the actors with their scene partners run 
through the dialogue in different ways: e.g., whispering, shouting, and singing.  
Actors can be encouraged to push physically against each other while speaking the 
lines (if willing to do so.) 

5. The leader challenges the group to keep absolutely silent for one minute. 
6. Actors, standing in a circle, breathe together, each adapting their own breathing 

rhythm to the rhythm of the group. 
7. Actors walk around, filling the space and weaving in, out and around each other while 

whispering their lines.  At an agreed-upon signal, and at the same time, they speak out 
loud the line they are currently whispering.   

 
Playing with the Performance Piece: 
1. Actors stand in a circle. One actor calls out a scene (number or title).  Everyone 

rushes to where they need to be for that scene.  The scene starts as soon as the last 
person is in place.  This can be repeated as often as it continues to be fun. 

2. The teacher-director varies the run-throughs, for example: 
- quickly, without stopping and no hesitations;  
- using any language for the dialogue (to focus on subtext and gesture); 
- using actions only and no words (to focus on non-verbal); 
- with actors taking different roles; 
- outside in the open air (weather permitting); 
- in a different (unexpected) space, e.g., the principal’s office. 

3. Transitions: Actors start a scene, go directly to the end, and focus on the action 
between this scene and the next, i.e., the transition.  This is repeated for each scene. 

4. Concentration: 
a) Actors do a scene while others are talking to one another; 
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b) An actor calls “Fire!” in the middle of a scene.  Performers leave the space, count 
to 10, return and carry on as if there had not been an interruption. 

5. Listening:  Actors are encouraged to really listen to each other on stage.  The teacher-
director prompts with “Hear things you have not heard before,” and encourages the 
actors to share their discoveries. 

 
The Audience: 
Stage fright comes in many forms.  The teacher-director can help the actors with these 
prompts and suggestions: 
1. The audience wants to hear you, and they want to be here. 
2. Keep the pace of the performance steady.  It is not a race. 
3. Don’t be surprise if the audience is quiet, even silent.  Some of the material is very 

powerful, and silence is respectful. 
4. Don’t loose concentration (e.g., laugh) on stage as it destroys the heightened reality 

you have created.  If you feel the need to do this, take a deep breath and focus on your 
character. 

5. Remember to bow.  You deserve the audience’s applause.   
6. Applaud the audience, they have worked hard too. 
 
After the Performance: 
Students are encouraged to debrief their work together and in positive terms, and 
celebrate their success.  The teacher can do this formally in class.   

a) Students are in a circle.  Each student takes a turn in telling something they will 
remember from the performance. 

b) In partners, students discuss a moment in the performance that made them laugh. 
c) In groups of four, students make a tableau of a memorable moment from the 

performance.  These are shared with other students in class, and the teacher 
encourages discussion of these moments. 

d) Students create and complete a rubric for their final performance, or complete the 
handout “Student Response to Final Performance” (Appendix P-20). 

e) The teacher distributes the handout “Exit Card” (Appendix P-21) which students 
complete and add to their reflection portfolios. 

 
Following the “high” of success, it is normal for students to feel deflated.  The teacher 
can encourage students to return to normal activities as soon as possible.  (The teacher 
needs to be aware that some students do have a tougher time returning to “normal” and 
might need some mentoring.) 
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Appendix P-1 

 
 
 

 
The Reflection Portfolio 

 
You will need a 3-ring binder or a box at least 30x23x15cm (12x9x6in). 
 
WHAT IS IN IT? 
The binder is divided into two sections: 

- SECTION A is for handouts and notes. 
- SECTION B is about the activities done in class: what you think about them; 

and what you have learned from them.  After an activity, the teacher will 
give you ideas for reflections that you can choose from. 

 
WHEN DO I DO IT? 
This is homework.  A little time will be given in class, but it is mostly homework. 
 
HOW DO I DO WELL? 

- Complete each reflection as it is given to you.   
- Ask your teacher or partner for help. 
- Be honest.  If you liked something, say so.  If you did not like to so much, it 

is okay to say that too. 
 
DO I HAVE TO WRITE? 
No.  The purpose of this portfolio is to get you to think about what you have done 
in an activity.  So you can: 

- draw a picture, or a cartoon; 
- collect some magazine or computer images and make them into a collage; 
- write a poem, write a dialogue, complete a handout from the teacher; 
- talk onto an audio tape; record your ideas on video; 
- write your ideas on a graphic organizer; 
- create a dramatic piece and show it to  your teacher. 

 
WHEN DO I HAND IT IN?  These are the due dates for handing in your portfolio: 
 September 20th  
 October 30th  
 December 12th  
 January 10th 
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Appendix P-2 
 
 

 
 

PORTFOLIO REFLECTION RUBRIC 
 

Criteria Level 4 Level 3 Level 2 Level 1 
 

Portfolio 
 

Excellent use of 
reflection in the 

portfolio 

 
Good use of 
reflection in 
the portfolio 

 
Some use of 
reflection in 
the portfolio 

 
Beginning to 
use reflection 

in the 
portfolio 

 
Understanding of 

drama as a learning 
medium 

 
Excellent 

understanding 
of drama as a 

learning 
medium 

 
Good  

understanding 
of drama as a 

learning 
medium 

 
Some 

understanding 
of drama as a 

learning 
medium 

 
Beginning to 
understand 
drama as a 

learning 
medium 

 
Use of drama 

vocabulary and/or 
images that 

communicate 
meaning 

 
Excellent use of 
vocabulary and 

images to 
communicate 

meaning 
 

 
Good use of 
vocabulary 

and images to 
communicate 

meaning 

 
Some use of 
vocabulary 

and images to 
communicate 

meaning 

 
Beginning to 
understand 
the use of 
vocabulary 

and images to 
communicate 

meaning  
Applies learning in 

drama to other 
contexts 

 

 
Excellent 

application of 
learning to 

other contexts 
and situations 

 
Good 

application of 
learning to 

other contexts 
and situations 

 

 
Some 

application of 
learning to 

other contexts 
and situations 

 
Beginning to 

apply learning 
to other 

contexts and 
situations 

 
Next Steps: _______________________________________________________ 
 
_________________________________________________________________ 
 
_________________________________________________________________ 
 
_________________________________________________________________ 
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Appendix P-3 
 

The Story of a Journey I Took 
 
I was _______________ years old, and it was ___________________. 
                                                                           time of year (spring, summer….) 
 
I travelled with ___________________________________________,  

                    the people I travelled with (family, friends) 
 

and we journeyed by ___________________________.   
                                  car, bus, train, plane, etc. 

 
The place I went to was called _________________________________. 
 
What I remember most about the journey was _____________________ 
 
________________________________________________________. 
 
The weather was ___________________________________________ 
                                   sunny and warm, cloudy, wet, cold and wet, icy, snowing, etc. 
 
This is one thing I did when I was there. __________________________ 
 
_________________________________________________________ 
 
_________________________________________________________ 
 
_________________________________________________________ 
 
I would/would not like to go back there because _____________________ 
 
_________________________________________________________ 
 
_________________________________________________________ 
 
One person I met there was ___________________________________ 
 
_________________________________________________________ 
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Appendix P-4 
 

 
 MIME = SPEAKING WITH THE BODY 

(movement without words) 
 
 

 
In mime we create imaginary objects that we all believe to be there in front 
of us.  
 
To do this we must: 
1.  See the object 
2.  Touch and build (shape) the object 
3.  Use it, and 
4.  Don’t loose it. 
 
GLOOP = an imaginary substance used to build objects used for mime.   
(A word used only in this class to help in making the mime real.)  
TUC = a sharp, light and quick movement that touches the object and 
withdraws 
FIXED POINT = an imagined point which is in space and cannot be moved 
(e.g., a door handle) 
 
To be successful in mime: 
 
1.  Movement must be clear and definite.  (As clear as the word we make 
when we speak to be understood.) 
 
2.  Make the movement and then hold it (freeze) so others can see it. 
 
3.  Have a reason for each movement.  This is called motivation.  For 
example, I pick up this cup to drink from it.   
 
4.  Watch your own movements, see what you are creating.  Do not watch the 
audience.  
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Appendix P-5 

 
CHECKLIST ON MIME  
ACTIVITY15 
       
Name:  
_____________________________________________________________ 
 
I have worked with GLOOP to do the following with my object: 
� SEE IT 
� TOUCH IT 
� BUILD and SHAPE IT 
� USE IT 
    and 
� NOT TO LOOSE IT 
 
I have practiced: 
� creating a fixed point  
� using the TUC technique to touch objects 
� creating my object in different ways 
� looking at what I am creating 
I have rehearsed: 
� at least three times 
� in front of a partner 
I have: 
� listen to his/her ideas 
� made changes to make it better 
I have presented: 
� and kept my concentration 
� and others know the object I am packing 
� with confidence. 
I am comfortable: 
� with the object I have chosen. 
� that the audience can see the object. 
                                                 
15 Inspired by “Choral Dramatization Checklist” from Drama and Dance/Movement: A Beginner’s 
Handbook, Toronto District School Board, 2001. 
 

My object is 
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Appendix P-6 
 

 
 

What I Brought to Canada 
 

 
 
These are some of the things that I brought to Canada _______________ 
 
_________________________________________________________ 
 
_________________________________________________________ 
 
The most important of these is _________________________________ 
 
because ___________________________________________________ 
 
_________________________________________________________ 
 
_________________________________________________________ 
 
These are some of the things that I left behind _____________________ 
 
_________________________________________________________ 
 
_________________________________________________________ 
 
This is something I wish I had brought with me _____________________ 
 
because ___________________________________________________ 
 
_________________________________________________________ 
 
_________________________________________________________ 
 



 70

Appendix P-7 
 

Storyboard of Packing the Trunk 
 
 

 
 
 
 
 
 
 
 
 
 

We stand in a line  
 

 
 
 
 
 
 
 
 
 
 

__________________ 
 

 
 

 
 
 
 
 
 
 
 

__________________ 

 
 

 
 
 
 
 
 
 
 

____________________ 
 

 
 
 
 
 
 
 
 
 
 

___________________ 

 
 
 
 
 
 
 
 
 
 

__________________ 

 
 
 
 
 
 
 
 
 
 
 

____________________ 
 

 
 
 
 
 
 
 
 
 
 
 

_____________________ 

 
 
 
 
 
 
 
 
 
 
 

______________________ 
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Appendix P-8 
 
 

 

MACHINES RUBRIC 
 

 
Criteria 

 
Level 4 

 
To a high 
degree 

 

 
Level 3 

 
To a 

considerable 
degree 

 
Level 2 

 
To some 
degree 

 

 
Level 1 

 
Limited 

 

 
Who was in the 

machine? 

 
 

Everyone 

 
 

All except one 

 
 

All except two 

 
 

Three or fewer 
 

 
Contrasting and 
moving parts 

 
 8 - 10 

 
 6 - 8 

 
 4 - 6 

 
 2 - 4 

 
 

Connections to 
other parts 

 

 
 

Five+ 

 
 

Four 

 
 

Three 

 
 

Two 

 
 

Variety of Levels 
 

 
Excellent 
variety 

 
Good variety 

 

 
Some variety 

 
Little Variety 

 

 
Has a focus 

 

  
Excellent 

focus 

 
Good focus 

 
Some focus 

 

 
Unfocused 

 
Overall 

 

 
Excellent 

 
Good 

 
Satisfactory 

 
Just OK 

 
Comments: _______________________________________________________ 
 
_________________________________________________________________ 
 
Next step: ________________________________________________________ 
 
_________________________________________________________________ 
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Appendix P-9  
 
 
 

 

 
GROUP SKILLS SELF-ASSESSMENT 

 
Criteria Level 4 

 
To a high 
degree 

 

Level 3 
 

To a 
considerable 

degree 
 

Level 2 
 

To some 
degree 

Level 1 
 

To a limited 
degree 

 
Attendance: 
- Is in class 
- On time  

 
Excellent 

 
Good 

 
Sometimes 

 
Rarely 

 
Participation:  
- Gives ideas  
- Listens to others 

 
 

Excellent 

 
 

Good 

 
 

Sometimes 

 
 

Rarely 

 
Focus:  
- Stays on task 
- Works with group 

 
 

Excellent 

 
 

Good 

 
 

Sometimes 

 
 

Rarely 

 
Initiative:  
- Gets down to work 
- Solves problems 
- Takes leadership 

 
 

Excellent 

 
 

Good 

 
 

Sometimes 

 
 

Rarely 

 
Cooperation:  
- Helps to do the work   
- Tries out ideas 
- Helps others 

 
 

Excellent 

 
 

Good 

 
 

Sometimes 
 

 
 

Rarely 

 
Comment: ________________________________________________________ 
 
_________________________________________________________________ 
 
A change I need to make: ___________________________________________ 
 
_________________________________________________________________
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Appendix P-10 
 

 
My Journey to Canada 

 
On the day I left for Canada, I woke at _____________________________ 
 
We travelled to the airport by _______________________, and some 
family and friends came/did not come with us. 
 
This is what I noticed about the airport: ____________________________ 
 
_____________________________________________________________ 
 
_____________________________________________________________ 
 
What I remember about checking in is _____________________________ 
 
_____________________________________________________________ 
 
My impression of the inside of the plane was ________________________ 
 
_____________________________________________________________ 
 
________________________________________________________________________ 
 
This is something that happened on the flight: ______________________ 
 
_____________________________________________________________ 
 
_____________________________________________________________ 
 
When I arrived in Canada I remember this about the airport: ___________ 
 
_____________________________________________________________ 
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Appendix P-11 

 
LEAVING AND ARRIVING 

 
1.  My name is __________________________________________________ 
 
2.  I am ________ years old.  I am from ______________________________ 
 
3.  I came to Canada on ________________________ with ______________ 
 
______________________________________________________________ 
 
4.  This is one thing I did the day before I left: __________________________ 
 
______________________________________________________________ 
 
______________________________________________________________ 
 
5.  This is what I was feeling the day before I left: _______________________ 
 
______________________________________________________________ 
 
6.  The day I left for Canada, this happened at the airport: _______________ 
 
______________________________________________________________ 
 
______________________________________________________________ 
 
7.  When we arrived at the airport in Canada I felt: ______________________ 
 
______________________________________________________________ 
 
8.  This is the first thing I remembered doing in Canada: _________________ 
 
______________________________________________________________ 
 
______________________________________________________________ 
 
9.  One thing I miss is: ____________________________________________ 
 
______________________________________________________________ 
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Appendix P-12                          
  

 
 

GOODBYE        Performers: 
TABLEAUX RUBRIC 
 

 
Criteria  

(Tableau Web) 
 

 
Level 4 

To a high 
degree 

 
Level 3 

To a 
considerable 

degree 

 
Level 2 

To some 
degree 

 
Level 1 

To a limited 
degree 

 
Stillness 

 
Completely 

frozen 
 

 
Frozen 

 
Some 

movement 

 
Much movement

 
Facial and Body 

Expressions 
 

 
Emotions are 

very clear 

 
Emotions are 

clear  

 
Emotions are 

somewhat 
clear 

 
Emotions are 

unclear 

 
Use of levels 

to communicate 
 

 
Excellent 

 
Good 

 
Satisfactory 

 
Just OK 

 
Story line 

 
Very clear 

 
Clear 

 
Some was 

clear 
 

 
Unclear 

 
Movement from 

Pose#1 to Pose #2 
 

 
Well rehearsed 

 
Rehearsed 

 
Somewhat 
rehearsed 

 
Muddled 

 
Overall effect 

 

 
Excellent 

 
Good  

 
Satisfactory 

 
Just OK 

 
Comment: ________________________________________________________ 
 
_________________________________________________________________ 
 
Next step: ________________________________________________________ 
 
_________________________________________________________________ 
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TABLEAU WEB 

 
 
 
 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Story 
Who = people 
What = action 
Where = place 
When = time 

Freeze 
Still 

Silent 
Not moving 

TABLEAU 
Frozen movement 

Statue 
Clay sculpture 
Frozen action 

Expression 
Facial expression to 

show emotion 
Body position to 

show action 

Levels 
High 

Standing tall 
Medium 

Stooped/Bent 
Low 

Crouched 

Focal Point 
Where the 

audience looks 

 
 
Questions 
Can we see who/what we need to see? 
What is the one main idea being communicated? 
Is everyone in the same picture? 

Appendix P-13 
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Appendix P-14 
 

FAREWELL DIALOGUES 
These are just some ideas to get you started.  Try them out, and then improvise 

your own, and write it down when it sounds right. 
 
A.  I’m leaving tomorrow. 
B.  Yeah. 
A.  So I guess this is goodbye. 
B.  Bye, I’ll miss you. 
A.  Me too, I’ll miss you. 
 
A.  Bye. 
B.  I can’t believe you are leaving. 
A.  Me neither. 
B.  Bye. 
A.  See you some time. 
 
A.  I’ve got to go now. 
B.  Already? 
A.  Yeah, I have to get up early. 
B.  For the airport? 
A.  Yeah. 
B.  Bye. 
 
A.  I’ll write. 
B.  I doubt it. 
A.  I will, I promise. I’ll send a postcard from Canada. 
B.  One showing snow? 
A.  Okay.  Bye then. 
B.  Keep in touch. 
A.  Yes. 
 
B.  Will you call me when you get there? 
A.  As soon as I can. 
B.  We will e-mail too.  You’ll see, it won’t be so bad. 
A.  I’ll miss you. 
B.  Me too. 
A.  Got to go before I cry.   
 
B.  Are you excited? 
A.  I can’t wait.  My uncle called last night and he’s meeting us. 
B.  You’re so lucky.  I wish I could go too. 
A.  You can come to stay. 
B.  Can I?  That would be so good.  Bye then. 
A.  Bye. 
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Appendix P-15 

 
SAMPLE STUDENT-DESIGNED RUBRIC      Performers: 
FOR WHOLE GROUP TABLEAU 
 
  

Criteria (Tableau Web) 
 
Level 

 
Pose #1 

 
Stillness 

 

 
Clarity of role (who) 

 

 
Expression (face and body) 

 

 
Use of levels 

 

 

 
Connection to others 

 

 
Transition 

 
Direct from pose to pose 

 

 
Pose #1 

 
Stillness 

 

 
Clarity of role (who) 

 

 
Expression (face and body) 

 

 
Use of levels 

 

 

 
Connection to others 

 

 
Comments: _______________________________________________________ 
 
_________________________________________________________________ 
 
Next steps: _______________________________________________________ 
 
_________________________________________________________________ 
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Appendix P-16 
 

NAME AND COUNTRY OF ORIGIN EXERCISE 
 
Name        Country 
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Appendix P-17 
 

O Canada! 
 

O Canada! Our home and native land! 
True patriot love in all thy sons command. 

With glowing hearts we see thee rise, 
The true north, strong and free! 
From far and wide, O Canada, 
We stand on guard for thee. 

God keep our land glorious and free! 
O Canada, we stand on guard for thee. 

O Canada, we stand on guard for thee. (Refrain) 
 

O Canada! Where pines and maples grow, 
Great prairies spread and lordly rivers flow, 

How dear to us thy broad domain, 
From east to western sea! 

Thou land of hope for all who toil! 
Thou true north strong and free! 

Refrain 
 

O Canada!  Beneath thy shining skies 
May stalwart sons and gentle maidens rise 
To keep thee steadfast through the years 

For east to western sea, 
Our own beloved native land, 

Our true north strong and free! 
Refrain 

 
Ruler supreme, who hearest humble prayer, 

Hold our dominion in thy loving care. 
Help us to find, O God, in thee 

A lasting rich reward, 
As waiting for the better day, 

We ever stand on guard 
Refrain 
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Appendix P-18 
 
CHORAL DRAMATIZATION 
CHECKLIST16 
 
Group:  
 
 
We tried: 
 
� TEMPO—variations of fast and slow 
� VOLUME—variations of loud and soft 
� VOICE—solo, duet, etc. 
� UNISON—altogether as one voice 
� REPETITION/ECHO 
� RHYTHM 
� SOUND EFFECTS 
� MOVEMENT—simple gestures 
 
We decided: 
� where we stand 
� who says which words 
We rehearsed: 
� we practised at least three times 
� we practised in front of another group 
� we listened to everyone’s ideas 
� we made changes to make it better 
We presented: 
� with focus and concentration. 
� with confidence. 
� we could be heard by the audience. 
� we could be understood by the audience. 
 

                                                 
16 Adapted from Drama and Dance/Movement: A Beginner’s Handbook, Toronto District School Board, 
2001. 
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Appendix P-19 
 

 
The Meaning of a National Anthem 

 
The purpose of a national anthem is ______________________________ 
 
_________________________________________________________ 
 
_________________________________________________________ 
 
National anthems are sung on special occasions such as ________________ 
 
_________________________________________________________ 
 
_________________________________________________________ 
 
In reference to O Canada!, Canada’s national anthem, explain the meaning of 
one of the phrases: 
 - in all thy sons command 
 - from far and wide  
 - we stand on guard for thee 
  
_________________________________________________________ 
 
_________________________________________________________ 
 
_________________________________________________________ 
 
In Canada’s national anthem, what words would you change to help make it 
include its many immigrants?  Explain why. 
 
_________________________________________________________ 
 
_________________________________________________________ 
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Appendix P-20 
 
 

 
 
STUDENT RESPONSE  
TO FINAL PERFORMANCE                    Name: 
 
 

 
Criteria 

 
Level 4 

 

 
Level 3 

 

 
Level 2 

 

 
Level 1 

 
 

Concentration 
 

 
Excellent 

 
Good 

 
Satisfactory 

 
Just OK 

 
Transitions (smoothly from 

scene to scene) 
 

 
Excellent  

 
Good 

 
Satisfactory 

 
Just OK 

 
Blocking 

(Can we see?) 
 

 
Excellent 

 

 
Good 

 

 
Satisfactory 

 

 
Just OK 

 
Projection 

(Can we hear?) 
 

 
Excellent 

 

 
Good 

 

 
Satisfactory 

 

 
Just OK 

 

 
Responds to problems 

 

 
Always 

 
Usually 

 
Sometimes 

 
Seldom 

 
Overall 

 

 
Excellent 

 
Good 

 
Satisfactory 

 
Just OK 

 
Comments: ________________________________________________________ 
 
_________________________________________________________________ 
 
What to be proud of: ________________________________________________ 
 
_________________________________________________________________ 
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Appendix P-21 

 
 

 
The EXIT Card 

 
1. Something I have learned from this experience _____________________ 

 
_______________________________________________________________ 
 
2.  A significant AHA! ____________________________________________ 
 
________________________________________________________________ 
 
________________________________________________________________ 
 
4.  My best moment in the performance or rehearsal ___________________ 
 
________________________________________________________________ 
 
________________________________________________________________ 
 
 
3.  If I had it to do again, what I would do differently. ___________________ 
 
________________________________________________________________ 
 
________________________________________________________________ 
 
6.  I understand “making a play” to mean _____________________________ 
 
_______________________________________________________________ 
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SOURCES AND RESOURCES 
“No man is an island.” John Donne 
 
Every reasonable precaution has been taken to trace the owners of copyrighted material 
and to make due acknowledgement. Any omission will gladly be rectified in future 
printings. 
 
Drama-Focused Games  
 
Bonn Brandes & John Norris, The Gamesters’ Handbook  (Cheltenham, U.K: Stanley 
Thornes Publishers, first published 1998).  There are three books of games, numbered 1, 
2, and 3. 
 
Jeanne Gibbs, Tribes (Santa Rosa: Center Source Publications, 1st published1987) 
 
Gavin Levy, 112 Acting Games (Meriwether Publishing Ltd., 2005) 
 
Graham Stoate, Dramastarters (London: Harrap Press, 1984).   
 
Drama-Focused Techniques and Activities  
 
Philip Bernardi, Improvisation Starters (Oxford University Press, 1987) 
 
Rose Bruford, Teaching Mime (Thetford, U.K.: Lowe & Brydone, 1st published 1958) 
 
Ann F. Burke & Julie C. O’Sullivan, Stage by Stage (Portsmouth, NH: Heinemann 
Publishers, 2002).    
 
Ron Cameron, Acting Skills for Life (Toronto: The Dundurn Group, 1st published 1999). 
 
Louis E. Catron, The Elements of Playwriting (New York: Macmillan Publishing, 1993). 
 
Heather Down, The Reluctant Drama Teacher, Intermediate Edition (Barrie: Wintertickle 
Press, 2000).  
 
R. Garnet Colborne & J.R. Ramsden, Character Building (Scarborough, Ont.: 
International Thomson Publishing, 1997).   
 
Jill Lloyd-Jones, et al, Finding Our Voices (Dramatic Arts, Grade 9) (Toronto District 
School Board, 2002). 
 
Alan Maley and Alan Duff, Drama Techniques (Cambridge: Cambridge University Press, 
2005). 
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Carolyn Graham, Jazz Chants (New York: Oxford University Press, first published 1978) 
(There are several jazz chants books by the same author) 
 
Christine Jackson, et al, Treasures for Teaching (Grades -8) (Drama/Dance Department: 
Toronto District School Board, 2007). 
 
Christine Jackson, Kathleen Gould Lundy, et al, The Treasure Chest (Toronto District 
School Board, first published 1997).  
 
Keith Johnstone, Impro: Improvisation and the Theatre (London: Faber and Faber, first 
published 1979) 
 
Norah Morgan & Juliana Saxton, Teaching Drama (London: Century Hutchinson Ltd., 
first published 1987)   
 
Jonothan Neelands, Structuring Drama Work (Cambridge: Press Syndicate of U of C, 
first printing 1990).   
 
Talia Pura, Stages: Creative Ideas for Teaching Drama (Winnipeg: J. Gordon Shillingford 
Publishing, 2002).  
 
Viola Spolin, Improvisation for the Theatre (Evanston, Ill.: Northwestern University 
Press, 1983) 
 
Elizabeth Swados, At Play: Teaching Teenagers Theater (New York: Faber and Faber, 
2006).  
 
Larry Swartz, Drama Themes (Markham, Ont.: Pembroke Publishers, 1988) 
 
Carole Tarlington & Wendy Michaels, Building Plays (Markham, Ont.: Pembroke 
Publishers, first published 1995) 
 
Charlyn Wessels, Resource Book for Teachers of Drama (Oxford University Press, 1987) 
 
ESL-Focused  
 
Rukhsana Khan & Nasrin Khosravi, Coming to Canada (Toronto: Groundwood Books, 
2008) 
 
Ann F. Burke & Julie C. O’Sullivan, Stage by Stage (Portsmouth, NH: Heinemann, 2002) 
 
Jodi Reiss, Teaching Content English Language Learners (White Plains, N.Y.: Pearson 
Education, 2005).   
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Plays That Work for English Language Learners 
 
Sylvia Z. Brodkin & Elizabeth J. Pearson, Seven Plays of Mystery & Suspense (Globe 
Book Company, 1982). 
 
Donn Byrne, Five One-Act Plays (Pearson Education Limited, 2000). 
 
Leslie Dunkling, Six Sketches (Pearson Education Limited, 2000). 
 
John Escott, One Thousand Dollars and Other Plays (Oxford University Press, 2000). 
 
Milton Velder, Edwin Cohen & Elaine Fisher Mazzarelli, Open-Ended Plays (Globe 
Book Company Inc., 1976). 
 
 
Useful Resources 
 
Jack Canfield & Harold C. Wells, 100 Ways to Enhance Self-Concept in the Classroom 
(New Jersey: Prentice Hall, first published 1976).   
 
Kathleen Gould Lundy, What do I do about the kid who …? (Markham, Ont.: Pembroke 
Publishers, 2004).   
 
Gayle H. Gregory & Carolyn Chapman, Differentiated Instruction Strategies: One Size 
Doesn’t Fit All (Thousand Oaks, Cal: Corwin Press, 2006) 
 
Robert J. Marzano, Debra J. Pickering & Jane E. Pollock, Classroom Instruction that 
Works (Alexandria, VA: Assoc. for Supervision & Curriculum Development, 2001). 
 
Cathy Miyata, Speaking Rules! (Markham, Ont.: Pembroke Publishers, 2001)  
 
Norah Morgan & Juliana Saxton, Asking Better Questions (Markham, Ont.: Pembroke 
Publishers, first published 1994). 
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Coded Expectations: ADA1O 
Expectation: At the end of Grade 9 students will: 
 
Theory 
 
Overall Expectations: 
DTV.01X 
demonstrate an understanding of the conventions of role playing; 
DTV.02X 
demonstrate an understanding of the elements and principles of dramatic expression 
(e.g., voice, movement, production values); 
DTV.03X 
identify and describe a variety of dramatic forms (e.g., tableau, storytelling, 
improvisation). 
 
Specific Expectations: 
 
Role 
DT1.01X 
demonstrate an understanding of "willing suspension of disbelief"; 
DT1.02X 
demonstrate an understanding of role as a balance of self (student) and other (role and 
circumstances in the drama); 
DT1.03X 
identify the skills necessary to remain engaged in role and the drama (e.g., concentration, 
listening, interpreting, questioning); 
DT1.04X 
demonstrate an understanding of how roles may be developed (e.g., through research, 
interaction with other roles, understanding of past and possible future of the role). 
 
Elements and Principles 
DT2.01X 
demonstrate an understanding of volume, tone, pace, and intention in the development of 
expressive speech; 
DT2.02X 
demonstrate an understanding of coordination, spatial awareness, kinesthetics, and 
gesture in the development of expressive movement. 
 
Dramatic Forms and Sources 
DT3.01X 
demonstrate an understanding of how a variety of dramatic forms can be used in the 
construction, communication, and reflection of a drama (e.g., ritual, teacher-in-role, 
choral speaking); 
DT3.02X 
identify possible reasons for selecting a particular form at a given stage in the creation of 
a drama; 



 89

DT3.03X 
demonstrate an understanding of how aspects of a dramatic production may be organized 
(e.g., costuming, lighting, set design, publicity); 
DT3.04X 
demonstrate an understanding of the process of transforming a source into a dramatic text 
(e.g., interpreting a poem through movement); 
DT3.05X 
research a dramatic form prevalent before the twentieth century (e.g., commedia dell'arte, 
Greek comedy, and Shakespearean tragedy); 
DT3.06X 
trace the development of a convention of comedy (e.g., the clown in slapstick, 
Restoration comedy, and vaudeville). 
 
 
Creation 
 
Overall Expectations: 
DCV.01X 
demonstrate acting technique by engaging in a variety of roles; 
DCV.02X 
demonstrate effective communication skills, such as listening and speaking, both in and 
out of role; 
DCV.03X 
demonstrate an understanding of drama as a collaborative art form; 
DCV.04X 
interpret a variety of global sources (e.g., stories, photographs, music), using a wide 
range of dramatic forms (e.g., improvisation, storytelling); 
DCV.05X 
demonstrate an understanding of the process of selecting and organizing dramatic forms 
and sources to construct a drama to communicate a specific intention. 
 
Specific Expectations: 
 
Constructing 
DC1.01X 
demonstrate an understanding of focus and concentration in playing a role; 
DC1.02X 
identify and employ different kinds of questions to develop and deepen roles within a 
drama (e.g., open-ended questions, questions seeking information, questions that 
establish setting and context); 
DC1.03X 
demonstrate an understanding of how to adapt or modify roles based on the input of other 
role players and the evolving drama (e.g., characterization, plot development); 
DC1.04X 
explain how props, costume, masks, voice, and movement communicate a role; 
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DC1.05X 
identify and apply principles of listening (e.g., eye contact, focus, non-verbal cues and 
responses, paraphrasing) both in and out of role; 
DC1.06X 
identify and apply different language registers in vocal technique associated with a role 
within a drama (e.g., high, low pitch); 
DC1.07X 
identify biased and stereotyped language; 
DC1.08X 
demonstrate an understanding of the tasks and responsibilities of an effective working 
group (e.g., mutual goal setting, task management, task completion); 
DC1.09X 
demonstrate an understanding of group process in negotiating decisions about form and 
content in the construction of a dramatic presentation (e.g., listening, questioning, 
consensus seeking); 
DC1.10X 
identify problems that may occur in group settings, along with possible solutions. 
 
Communicating and Performing 
DC2.01X 
perform, in the classroom, a variety of dramatic presentations, using a range of forms 
(e.g., choral speaking, soliloquy); 
DC2.02X 
explain how the ideas of a drama may be expressed through dramatic elements and forms 
(e.g., climax, storyline, plot, docudrama, dance drama); 
DC2.03X 
demonstrate an understanding of when to use various structures or formations to 
effectively communicate drama (e.g., small groups simultaneously presenting to other 
small groups, traditional performer/audience configuration, formal rehearsed 
presentations); 
DC2.04X 
identify reasons for presenting a work at a particular stage in its development, and the 
purpose of each presentation; 
DC2.05X 
find the most effective way to position an audience and performers to attain a desired 
effect. 
 
 
Analysis 
 
Overall Expectations: 
DAV.01X 
use the vocabulary of theatrical criticism to evaluate their own dramatic presentations; 
DAV.02X 
explain how role playing in dramatic arts can function as a catalyst for learning about 
self, others, and the world. 
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Specific Expectations: 
 
Evaluation 
DA1.01X 
describe the various kinds of learning (e.g., social, personal, artistic, deepened 
understanding of content) made possible through drama; 
DA1.02X 
generate criteria to assess individual contributions to the collaborative development of a 
drama; 
DA1.03X 
use specific criteria to assess how forms, sources, and activities within a drama (e.g., 
clarity of communication, organization of ideas, research skills) may generate learning; 
DA1.04X 
identify the characteristics of a receptive, discriminating audience; 
DA1.05X 
use specialized vocabulary correctly in discussing and writing about drama (e.g., 
production value, role development, stagecraft, comic relief, satire, irony); 
DA1.06X 
explain how forms and elements are used to create a specific effect in live drama 
presentations (e.g., nineteenth-century melodrama and realism); 
DA1.07X 
identify the main aspects of a production (e.g., acting, set design, lighting, costumes); 
DA1.08X 
identify areas of expertise essential to career possibilities in developing and presenting 
theatre (e.g., director, actor, designer, front-of-house manager); 
DA1.09X 
explain the choices of form and stagecraft that can result in different interpretations of the 
same material. 
 
Reflection 
DA2.01X 
demonstrate an understanding of the purposes of reflecting – in and out of role, 
throughout and upon completion of a drama; 
DA2.02X 
identify and describe the function of various methods of reflection (e.g., discussion, 
journal writing, writing in role); 
DA2.03X 
demonstrate an understanding of how empathy functions as a component of role playing; 
DA2.04X 
identify universal themes and issues in drama; 
DA2.05X 
identify personal skills and qualities developed through engagement in the dramatic arts 
(e.g., negotiation, spontaneity, overcoming inhibition); 
DA2.06X 
demonstrate an understanding of how these skills may be applied in academic and 
personal life (e.g., career possibilities). 


